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Michigan Literacy Progress Profile (MLPP) 2001

Notebook Registration Form and Survey
Teacher Survey

The purpose of this registration form is to provide valuable data to the Michigan Department of
Education as well as to create a complete mailing data bank that will allow timely distribution of any
changes and/or additions to the MLPP 2001. Any data collected are for the purpose of state-level
planning which will include information, as factual and accurate as possible, about the use of the
MLPP 2001 in literacy programs throughout Michigan.

Failure to complete and return this registration could result in missing any corrections,
updates, or revisions that may be mailed to educators across Michigan.

Once you have received the MLPP 2001, please complete the applicable information and return this
registration to: 24

Name
Intermediate School Districtor:

School District Title

1. Level of education

[ Bachelor [ Master 1 ph.D. O Ph.D.Plus

2. College/Universi't“y" :

3. Teacher certification*for grades

4. Number of years teaching

5. Number of years at K-3 level

6. Current instructional position

7. Grade level(s)

8. Class size (number of students)

9. MLPP level of training Q 1% (User) Q 2™ (Trainer)
10. Number of days of training @ 2Days O 3Days O S5Days Q 8Days U 10 Days

11. Your Regional Literacy Training Center

12. Years using MLPP (may include pilot experience) 0 1 2

E KC MLPP 2001 vii
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Teacher Survey page 2

Please answer the following questions:

13. What is your understanding of your school district’s policy regarding the use of the MLPP 2001?

14. The portfolio created through use of the M, is used in the following ways in our classroom,

building, and/or school district:

Classroom

Building

School District

viii
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Building Administrator Survey

The following survey is to provide information to facilitate professional development efforts across
the state of Michigan. Administrators need to complete and return only one survey. If you are a
teacher receiving this MLPP 2001, please give this survey to your administrator to be
completed and mailed to:

Michigan Department of Education
Office of School Excellence
Curriculum Leadership Unit
P. O. Box 30008
Lansing, MI 48909
ATTN: Bonnie Rockafellow
(517)241-4779

School District

1. Level of education "% .
 Bachelor [J Master..

2. Teacher certification for grades

3. Number of years teaching -

4. Number of years atK3 level

5. Number of years in administration

6. Current position

7. Grade level(s)

8. Total enrollment

9. MLPP level of training O 1% (User) J 2" (Trainer)
10. Number of days of training Q 2Days O 3Days Q 5Days Q 8Days U 10 Days

11. Your Regional Literacy Training Center

~12. Years using MLPP (may include pilot experience) 0 1 2

13. Number of teachers in building using MLPP

‘ MLPP 2001 1 O
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Building Administrator Survey page 2
Please answer the following questions:

14. How are the MLPP portfolios used from year to year?

15. What student-selected items are stored in the MLPP portfolio?

16. Where are the MLPP portfolios stored?
17. When does the MLPP portfiolfb get transferred 61

new teacher?

19. What building policies do you have regarding use of the MLPP?..

20. What is your description of a balanced, comprehensive early literacy program?

21. How does your building’s classroom instruction reflect the balanced literacy view captured in the
MLPP 2001?

[l{fC MLPP 2001 13 X
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The Michigan Literacy Progress Profile
is to be used by trained educators
to determine and document student growth
in the areas of literacy development
for the purpose of improving
the learning opportunities for students.

Michigan
Literacy
Progress

Profile

Q .
EMC MLPP 2001 xi
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Every Michigan child through
grade three will have opportuni-
ties to show what s/he knows
about reading, writing, and speak-
ing as s/he progresses toward
becoming an independent reader.

A collection of assessment tools
to determine a child's progress in
her/his development of written and
oral language. These tools tap the
areas that are known to contribute
to becoming literate.

trained personnel for the
purpose of improving the
child's learning.

Michigan
Literacy

Progress
Profile

To ensure that all Michigan children are
independent readers by the end of grade three.

)
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When there is a need to
know about the progress
children are making in
becoming literate.




Overview of Michigan’s Literacy System

WHERE WE HAVE BEEN

Michigan’s children will have every opportunity to read well and independently by the end of the
third grade. This goal is consistent with our previous statewide efforts to improve reading. These
four components from a Reading Plan for Michigan (RPM) demonstrate that commitment:

1. An outreach to parents of preschool children to help them recognize the importance of reading
to their children in the early years and to provide them tools to accomplish this;

2. A method of assessing children’s progress in acquiring early literacy skills;

3. A way to communicate children’s status and progress to other teachers and parents; and

4. A summer school reading program that would offer intensive intervention to children
experiencing difficulties in learning to read

Community leaders and literac_y_,.v._,_exgé jo 'de dvice and overslght to the Michigan Department

Youth (R.E.A.D.Y.) kits. Michigan families: :ve- .ecelved"these kits with great enthusmsm The
second and third components. of'th M to assess and communicate. chlldren S: progress across
educational experiences:to r ,,_,_and parents Consequently, the Mwhtgan theracy Progress
Profile (MLPP) was deve] o assess students’ llteracy strengths and connect that information to
instructional decision- makmg within classrooms servmg Mrch1gan children.

WHERE WE ARE NOW : :
The MLPP 2001 is an assessm‘:“’ ‘t and mstrucuonal system that, prowdes a means for teachers to
document and explain wh 'th’ know about a child’s literacy ledrning and performance levels. The
assessment tools, mstruc nal strategy guidance, portfoh 3*and mdwrdual student proﬁle allow a
common language across classrooms and schools as a’\ i
ences. The MLPP 2001 is a dynamic document that'i is evolvmg and changing in response to teachers’
comments and suggestions received from across Mlchlgan This is the second edition of the MLPP.
It has several additional components, along with revisions to the original tools, to provide a more
comprehensive assessment and instructional system. The assessments which allow the teacher to dig
deeper into what children understand about literacy and how they process text have been adjusted,
while those instruments that assess the milestone behaviors of literacy have changed greatly.

An additional, separate parent communication piece, Family FUNdamentals for Literacy (FFL),

has been created for teacher use. The FFL is a teacher resource tool that is directly aligned with the
MLPP 2001. It provides ideas and reinforcement experiences for families to use at home. In the
spring of 2000, the FFL was piloted in 75 classrooms across Michigan. It is currently under revision
and anticipated to be available in late 2002.

EKC MLPP 2001 1 4 1




The summer school component of Michigan’s Literacy System also includes the MLPP 2001.
Additional MLPP 2001 projects under development will support the implementation of
individualized assessment and connected instruction during summer school. The goal is to provide
the opportunity for a seamless continuation of learning from the tradltlonal school year placement
through summer school and into the new school year.

WHERE WE ARE GOING

It is the plan of the Michigan Department of Education (MDE) to add to our data collection from
teachers and parents regarding the use of the MLPP 2001 in the classroom during the regular school
year. Much of our evaluation and data collection efforts have revolved around summer school pro-
grams. Several sample documents created during summer school evaluation efforts are included in
the Instructional Resources section of the MLPP 2001. 1t is our hope that educators will adapt these
sample documents in creating their district evaluation plan. While the MLPP 2001 is NOT expected
to (and WILL NOT) provide normative data, it DOES provide a means to connect instructional
strategies and individual student progress and i orm literacy instructional decisions. An evaluation
plan, using the MLPP 2001 as a set of assessri istruments for preschool through grade three until
the year 2003, is being develgped. Each 'y:_ ation data will be.collected from classrooms
across Michigan and from sample: snéw § termine the MLPP;‘2001 's effectiveness for assessing
student progress and mfonmng mstructlon' These data. wi]l 5 3 'a_-‘v1ew of how MLPP 2001
assessment and instruction are siipporting the early hteracy progress of chlldren in Mlcthan

The MDE continues to develop the: Mlchlg Pro esswnaltResource and Instrucuonal Materials in
Education (MI PRIME). This.is a technology resource package that combmes assessment tools and
instructional components to- support teachers in fostenng hteracy acmevement“for all students.

Several additional 1n1t1at1ves are ongomg durmg the next three years Whlle assessment tools in the
MLPP 2001 remain consistent over this: penod of time, the professmnal development and support
elements will change. During the commg year, thie Early Literacy Committee will discuss and ex-
plore research aimed at strengthemng the 'lns'trnctlonal strategy and management sections of the
MLPP 2001. o L . .

Just as the MLPP 2001 IS Adynarmc, SO are teach:rs« knowledge and practlce in guiding a child in
her/his literacy achievement. During the nex thrce years, ‘we will continue to support teachers as
they practice reflective teaching. )

El{fC‘ MLPP 2001 BEST COPY AVAILABLE 2




Who Uses the MLPP 2001?

Teachers in public schools, public school academies, or private schools using the MLPP 2001
for informing instructional decisions are the primary consumers of this document. Since the
MLPP 2001 requires a minimum of 35 hours of training, classroom teachers and other educators
involved with classroom instruction may be using the MLPP 2001 for professional development.
This training helps build an understanding of the effect of assessing student performance and
adjusting instruction in order to gain accelerated student achievement.

Administrators may find the MLPP 2001 helpful in determining how to address specific
professional development program concerns. Administrators may observe teachers’ use of
the MLPP 2001 as a tool for monitoring instruction to assure an informed and balanced approach
to literacy. As teachers use the MLPP 2001 andbecome reflective about their practice, strategic
teaching knowledge will be enhanced.and ne can. be identified for professional development.
Therefore the allocation of profess' onal 'elopmentresources may be adJusted fora school

for basic MLPP 2001 trau;nn ‘mini um of 35 hours), as an. electwe 0 urse' within the institutions of
higher education, may provide; pre-serv1ce teachers with opportunmes to connect knowledge of
literacy instruction and assessment in ways that are,compatlble with the Reading Plan for Michigan.

E KC MLPP 2001 1 6 3




Michigan Literacy Progress Profile 2001:
A System for Assessment and Instruction

The MLPP 2001 is a system for assessment and instruction. It provides a consistent way to observe,
assess, instruct, document, and articulate a child’s early literacy progress.

The MLPP 2001 contains a wide variety of research-based assessment tools and instructional
strategies that provide appropriate learning experiences to scaffold a child’s literacy growth through
developmental levels. These tools present teachers and parents with information about what an
individual child knows and can do well as s/he uses literacy to become a strategic and thoughtful
communicator. The single most important goal of all assessment is to increase student learning.
Therefore, the assessments included are designed:-to.guide and support instruction. The teacher’s
knowledge will determine what assessments ded at each point in a child’s learning. Every

Each milestone behavior task provides: the opportumtyv_i 1
demonstrate the behav1ors that recur throughout their literacy de
include: i

Literacy Attitudes
Oral Language
Comprehension
Writing

Oral Reading

Milestone behaviors should be assessed on aregularbasis throughout the school year (about every
three or four months), and progress should be: charted within and across grade levels. Noting
progress on these milestone behaviors helps the teacher understand how well the student can apply
the knowledge and skills s/he is learning.

Enabling skills, such as phonemic awareness, letter/sound correspondence, and concepts of print, are
different from milestone behaviors. They are called enabling skills because they “enable” students to
successfully complete the types of real reading and writing that are included in milestone behaviors.
Children who are making good progress on milestone behaviors probably are doing well on the
enabling skills; for example, a child who can successfully read first reader-level material at the end
of grade one is probably making adequate progress on developing phonological awareness skills,
letter/sound correspondences, and a healthy sight word repertoire. When children fall short of the
reading/writing standards for their age and grade level, it is time to carefully look at their enabling
skills. A child may lack fluency due to poor decoding skills which may, in turn, be hampered by a
lack of phonological awareness (the ability to hear the separate sounds in spoken words). When
children do not seem to be making expected progress, we must dig deeper and look more closely at
appropriate enabling skills.

l: KC MLPP 2001 1 7 4
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So our advice is: Assess the milestone behaviors (using the Literacy Attitudes, Oral Language,
Comprehension, Writing, and Oral Reading assessments) on a regular schedule (three to four times
per year). The enabling skills assessments should be given on an as-needed basis following teacher
reflection on the results from the milestone behavior assessments.

Children acquire literacy skills at varying rates. Many children experience rapid growth spurts and
plateaus as they journey toward increasingly higher levels of literacy. Some children even seem to
regress as they practice strategies on more difficult and demanding texts. The assessments included
in this profile can help teachers monitor children’s growth and select appropriate instructional
strategies to address children’s next steps. In general, students progressing on the milestone behavior
assessments are moving along the path toward independent reading. They probably seldom require
extensive digging deeper probes.

Children who move haltingly deserve more careful observation and more careful examination of the
skills assessed in th1s proﬁle Most of the asses gts are designed to be given individually so

The MLPP 2001 provides a means for ensu
writers by the end of third grade Assessme
used to inform instruction.can' fi I
profile that the instructio; trat gle S hsted in the Instruetx_onal Resom:ces sectxon for each
assessment tool are discussed: among teachers, parents, and ch;ldren toward succeeding in our
common goal to make sureigach Mlchlgan chﬂd-recelves a quallty leammg experience and achieves
high standards in literacy. : : R

The Mlcthan Department of: Educatlon s Early’ theracy Comrmttee w1ll; be distributing the
Instructional Resourcesisectiori:of the ‘MLPP 2001 at a later.date: This section will contain instruc-
tional resources that ident :fy best-practices and suppdrt matenals to fac111tate the connections
between ongoing assessment and 1nstruct10n-' -

The ideas for the distinction between “taking stock™ and “digging deeper” came from:

Hoffman, J.; Worthy, J.; Roser, N.; McKool, S.; Rutherford, W.; & Strecker, S. (1996). Performance Assessment in First-Grade
Classroomns: The PALM Model

InD. Leu, C. Kinzer, & K. Hinchman (Eds.), Literacies for the 21st Century (pp. 100-112). Chicago, IL: The National Reading
Conference and The Scottish Council for Research in Education. English Language Pack. Edinburgh EH8 8JR

," C MLPP 2001 1 8 5



MLPP 2001
A System for Instruction and Assessment

Observation

Teaching Assessment
Planning Analysis
Analysis Planning

Assessment Teaching

“Observation "

The diagram above represents the, cycle assroom mstructlon ina balanced hteracy classroom.
Successful literacy instruction. begms_ vith ‘teacher who carefully: observes individual children for
the purpose of 1dent1fymg the}r ledrning strengths As the teacher observes md1v1dua1 children,

s/he begins to understand what each child is able to do and‘creates a hypothesis regarding the in-
struction that will best facilitate each child’s learmng After.a. penod of working with the initial
hypothesis and thinking about the child’s performance the teacher may demde more information

is needed to make informed 1ntentlona1 _ 1ons about instruction. . B

The teacher selects a mﬂestone behawor assessment task to: admlmster to a child. After the child has
responded to the assessment, 'the'teacher records her/his: observatlons -and numerical scores from the
assessment on the Student:Profile form. The. assessment does mot provxde a complete picture of what
this child is able to do until the teacher takes: ﬂ]lS “snapshot” through an analysis process. The most
valuable assessment information will be gamed by asking HOW and WHY questions about the
student’s performance. The beginning of the instructional planning process is based on the answer(s)
to these questions. Once again, using the observation and assessment data already gathered, the
teacher will use information about the child’s learning strengths to select the best instructional
practices, moving the child toward increased academic achievement.

EKC MLPP 2001 19 6




Description and Organization of Assessments

The organization of assessments in the MLPP 2001 is different than in the first edition. This new,
research-based order assists the teacher in determining which assessments to use. Milestone behaviors are
those behaviors that require the use of several skill components integrated in such a manner as to allow the
student to construct meaning from oral or written communication. They are: Literacy Attitudes, Oral
Language, Comprehension, Writing, and Oral Reading. Enabling skills are skills that may be assessed in a
discrete form and, when integrated, will support successful textual communication experiences. They are:
Phonological Awareness, Concepts of Print, Letter/Sound Identification, Sight Word/Decodable Word List,
Known Words, and Hearing and Recording Sounds. The enabling assessments are most useful when
additional information is needed to provide appropriate instruction for an individual child. The ordered
sequence of the assessments as they are presented and the descriptions of each follow.

LITERACY ATTITUDES
This is perhaps the most inclusive ass Sment in this toolbox. Literacy ; attitudes will profoundly affect the
performance of students as they g ztht'(;ugh their literacy development These attitudes are built

d'émotional mteractlo' §'i ‘_ out51de of school. This assess-

achild percelves the acts o;, ) 'Wntmg, we can make Bette eélsu)ns about the learning
experiences that will help thechlld"value hterate pracuces : "ay:to experience pleasure and gather
information throughout life. o :

ORAL LANGUAGE O v

Oral language use prov1des the classnoom teacher an opportupity to hear a student s early theories of
syntax and semantics as; s/he applies the generalizations.of 'commumcanon structures that have been
experienced in the early years of development.. The!Oral L. guage task provides information about a
child’s ability to communicate through spoken language Oral Ianguage provides the foundation upon
which knowledge of written text develops. Understandmg how well a child can use spoken language to
express ideas and feelings, to interact with others, ‘and to facilitate daily activities provides us with infor-
mation about how the child may begin to process and use written language. This milestone task is
assessed through the use of scripting and analyzing an oral language sample and/or the student’s use

of language during the school day.

Phonemic Awareness

The awareness of individual sounds develops as oral language proficiency grows. Developing
phonological awareness can be recognized when the child begins to play with words and change sounds
to make new combinations of sounds in familiar words. As a child begins to notice symbols and attaches
meaning to symbols, s/he learns that sounds can be attached to symbols in text (alphabetic principle). This
attachment of sounds to symbols supports the student’s acquisition of literacy. Comprehending oral
language and the awareness of sounds are the primary building blocks for acquiring literacy.

COMPREHENSION
The tasks in this assessment address a milestone behavior for children in early hteracy development.
]: KC MLPP 2001 2 O 7
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Comprehension requires the flexible use of multiple skills for a successful performance. The
Comprehension performance tasks assesses the child’s ability to use reasoning and reading strategies for
understanding and applying text. The tasks ask children to respond to familiar stories, unfamiliar stories,
and informational texts by making predictions, retelling, summarizing, accessing prior knowledge, setting
purposes, prioritizing content, and making connections to their own lives. The information gathered from
the tasks will help teachers create learning experiences that will increase the child’s ability to construct
meaning for increasingly complex levels of oral and written text.

WRITING
Writing is a milestone behavior task assessing the child’s ability to use reasoning and writing strategies
for communicating ideas and creating text. The Writing tasks provides important information about
how a child communicates thoughts and ideas using the craft and conventions of written language. The
scoring guide allows us to analyze the child’s growth in areas such as content, organization, style, and
conventions. Analyzing the child’s writing sample w1th the rubric provided also assesses spelling
development.

Concepts of Print e
The Concepts of Print assessment pro €s: f performance tasks that help us understand what
children have learned about thé way:we use: printed language.. Know y 'how to handle a book, where to
begin reading, left-to-right directionality, the difference between plcnnes.‘ and text, and the concept of
words are important ideas for beginning reading, - Each of 'these concepts enables a ch11d to successfully
perform milestone behaviors in literac

ORAL READING T B '

Reading text orally and sﬂently_.are mi estone behaviors. A successful reader uses mult1ple skills in an
intentional integrated manner allowmg meaning to be. constructecL Assessmg oral reading provides a
“window” into the reader’s use-of skills for accuracy: and ﬂuency during the act of readmg The Oral
Reading assessment tools are used to document. andanalyze the-way children organize and apply the
understandings they have of the sound/symbol relauonshlp and comprehensmn of ideas in text. The
teacher is able to hear, document, and analyze the way a Chlld uses cuemg systerns in supplying unknown
words and self-monitors whlle readmg to construct meamng By .

Letter/Sound Identlficatlon P

The Letter/Sound Identification task allows acloser'look at the letters and sounds a child knows. As more
and more letters and sounds are controlled, the child-will develop greater flexibility in reading and writ-
ing. Identifying letters and sounds the child knows will help the teacher provide learning experiences
which enables an increase in letter/sound knowledge.

Sight Word/Decodable Word List
The Sight Word/Decodable Word List task is a tool for gathering information about how well children are
learning sight or high-frequency words.

Known Words

The Known Words assessment is a tool for analyzing how children are internalizing and applymg spelling
patterns and rules. By generating their own lists of words, children provide us with rich information about
their understanding of phonetics and spelling conventions.

Hearing and Recording Sounds

The Hearing and Recording Sounds task is a tool for analyzing a child’s growth in spelling and
letter/sound correspondence. It takes the form of a dictated sentence, asking the child to reproduce
a variety of phonetic patterns.

l: C MLPP 2001 8
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Section I

Literacy Attitudes

Rationale

It has become increasingly clear that learning from text does not take place in a deep or meaningful
way without the student’s focused commitment to pursue knowledge. The reader must realize some
personal connection or pleasure from engaging with text. In order to get students to read often and
well, educators must consider what individual interests will serve as a catalyst for the student to
actively use literacy skills in intentional waysto comprehend and construct text. Additionally,
research has clearly documented the;‘rmpo practice in reading text to extend and expand

a child’s ability to read, develop:z broader ocabulary, and enhance ‘comprehension skills
(Cunningham and Stanovich 1998). Tn:order to monitor and: documeht the texts that students are

reading and wrltmg outslde of’s jhool either mdependentl s_upport teachers are encouraged

analysis of these logs.

In addition to the reader’slwrrter s:logs, the teacher and student galn eful’ mformatlon from the
reflective interview forms, s interview process, gmdes the teacher s éfforts to assess the student’s
metacognitive thinking about her/his literacy chorces. These prompts allow the teacher to bring to
the mind of the child the communicative’ purpose‘ hat reading and writing serve. Prompting the
student to think about her/his personal goals or reading and wntmg provrdes important connections
between school and the w 1d be ond school ‘

A third strategy for gammg mformatlon about the, 11teracy attltudes of a ch11d is observation. The
observation survey documents what the teache; bserves about the child’s literacy behaviors. The
statements that the teacher gains during the’ iew process and teacher observation of the
student’s literacy behaviors provide an oppoft'umty to compare and contrast the ways the child

is able to realize her/his perceptions about literacy.

These tools help teachers gather information regarding what individual children know about their
own literacy attitudes. They also provide a record of the teacher’s observations about the child’s
literacy attitudes and motivation in order to establish instructional priorities for each child in the
early stages of literacy development.

Literacy attitudes viewed as a milestone behavior is based on research reviews from:

Alexander, Patricia A. & Jetton, Tamara L. (2000). Learning from Text: A Multidimensional and Developmental Perspective

Cunningham, A. E., & Stanovich, K. E. (1998). What Reading Does For The Mind, American Educator, 22, 8-15

Morrow, L. M. & Gambrell, L. B. (2000). Literature Based Reading Instruction, in M. L. Kamil, P. B. Mosenthal, P. D. Pearson, &
R. Barr (Eds.), Handbook of Reading Research (111). Lawrence Associates

Tierney, R. J., Carter, M. A., & Desai, L. E. (1991). Portfolio Assessment in the Reading-Writing Classroom, Christopher
Gordon Publishers, Inc.

MLPP 2001 1.1
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Definition

Literacy attitudes are reflective of a consistent, learned reaction to experiences in oracy, reading,
and writing. These attitudes are often the result of a complex pattern of emotional, intellectual, and
physical involvement.

Assessment Guidelines
Student Self-Reflection about Reading and Writing
The teacher’s use of this document is based on the child’s development. If the child is not yet
managing writing and reading independently, the teacher asks the interview questions and
records the child’s response. As a child becomes more confident in her/his literacy skills, the
teacher will gain new information from this self-reflection process and will record a synthesis of
the information gained from the student’s self-reflections, the literacy goal(s), and the attainment
of the goal(s) on the Student Profile form.

Reader’s/Writer’s Logs

The reader’s log requires that the student recor \.the date, text type/title the author, and genre of

At the end of a specified time, the teacher-collects these reader’s/writer’s logs. They are filed in
the student’s portfolio and referenced, as needed, in order to provide information about the range
of reading and writing preferences each student demonstrates. The teacher records insights
gained from the student’s logs on the Student Profile form.

Literacy attitudes viewed as a milestone behavior is based on research reviews from:

Alexander, Patricia A. & Jetton, Tamara L. (2000). Learning from Text: A Multidimensional and Developmental Perspective

Cunningham, A. E., & Stanovich, K. E. (1998). What Reading Does For The Mind, American Educator, 22, 8-15

Morrow, L. M. & Gambrell, L. B. (2000). Literature Based Reading Instruction, in M. L. Kamil, P. B. Mosenthal, P. D. Pearson, &
R. Barr (Eds.), Handbook of Reading Research (1II). Lawrence Associates

Tierney, R. J., Carter, M. A., & Desai, L. E. (1991). Portfolio Assessment in the Reading-Writing Classroom, Christopher
Gordon Publishers, Inc.
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Teacher’s Observation Survey

The teacher observes and records the child’s literacy behaviors at the beginning, middle, and
end of the school year. Careful observation of a child during times when activities are self-
selected will provide the teacher with information in relation to the child’s comfort level with
literacy experiences. The teacher will also be able to observe a child’s application of literacy
skills when the topic is of interest or outside the child’s interest area. The value that a child
places on literate behaviors may be seen when a teacher practices focused observation. The
teacher’s observations are recorded on the Student Profile form.

Analysis
Analysis, over time, of the reader’s/writer’s logs includes categorization of the child’s genre
preferences, text level used independently, purposes for which the child reads/writes, and the
individuals who provide the listening support. Consideration of this information in relation to the
classroom performance and responses to the other llteracy attitude tools will allow the teacher to
refine the instructional choices s/he makes.

When the teacher considers gpe::rés ; fromithe child’s reading/writing self-reflection,

“Dnes the performance of the student in the classroom

may choose to always have;; -p'a“"rtner for reading and’ wntmg, th]S prov1des mteractlve discussion
to fac111tate the constructlon of meamng A]l of ﬂ'llS information will help the teacher shape

achievement.

Literacy attitudes viewed as a milestone behavior is based on research reviews from:

Alexander, Patricia A. & Jetton, Tamara L. (2000). Learning from Text: A Multidimensional and Developmental Perspective

Cunningham, A. E., & Stanovich, K. E. (1998). What Reading Does For The Mind, American Educator, 22, 8-15

Morrow, L. M. & Gambrell, L. B. (2000). Literature Based Reading Instruction, in M. L. Kamil, P. B. Mosenthal, P. D. Pearson, &
R. Barr (Eds.), Handbook of Reading Research (11I). Lawrence Associates

Tierney, R. J., Carter, M. A., & Desai, L. E. (1991). Portfolio Assessment in the Reading-Writing Classroom, Christopher
Gordon Publishers, Inc.
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Thinking about Yourself as a Reader

Procedure

The teacher can feel free to reword the questions to match the child’s developmental level. The
teacher will need to be the reader and recorder when using this survey with preliterate students in the
earliest stages of learning to read and write. Additional information may be gained by allowing the
student to draw pictures that reflect her/his responses to some of the following prompts. Students
able to read and write independently may respond to the following prompts without assistance:

1. What kinds of reading have you done?

2. What kinds of reading dOyou ost hk todo?

3. What kinds of reading do you least lik
4. What do you ttunkaboutasyouchoose yvhat’:)z;.ou will read? 5" ¢ -
5.  After you have read abook, what do youtalk aboutht.h others?

6. What things do YOUthmkcarefullyabout s .éreaderi?ﬂ e

7. What have you learnéd about yourself asareader?

8. What are your future goals as a feader?

9. Looking back over your answers in Questions 2 and 3, what do you notice?

Q 4
]:MC MLPP 2001
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Student Response Sheet

Student’s Name Date Grade
Thinking about Yourself as a Reader
Prompt Student Response
1.- What kinds of reading

have you done?

What kinds of reading
do you most like to do?

What kinds of reading

do you least like to do? |

What do you think . .|
about as you choose " .{:
what you will read?-"* .. =

After you have read a
book, what do you talk

about with others? ST

What things do‘y.c')uf'_'.'-' 1

think carefully about as
areader?

What have you learned
about yourself as a
reader?

What are your future
goals as a reader?

Looking back over
your answers in Ques-
tions 2 and 3, what do

you notice?

1.5




Thinking about Yourself as a Writer

Procedure

The teacher can feel free to reword the questions to match the child’s developmental level. The
teacher will need to be the reader and recorder when using this survey with preliterate students in the
earliest stages of learning to read and write. Additional information may be gained by allowing the
student to draw pictures that reflect her/his responses to some of the following prompts. Students able
to read and write independently may respond to the following prompts without assistance:

1. What kinds of writing have you done?

2. What kinds of writing do you most likéto do?
3. What kinds of writing do .y'o:ﬁ least like to do?
4. What do you think aboyt as Jou choose what you will write? |

5.  After you have wdttén*sofriéthing, what doyoutalkabout W1th others?

6. What things do youthmkcarefully aboutas awriter? ., .

7.  What things do you'believe you do wcllasawnter"

8. What are your future goals as a writer?

9. Looking back over your answers in Questions 2 and 3, what do you notice?

28 1.6




Student’s Name

Student Response Sheet

Date Grade

Thinking abouf Yourself as a Writer

Prompt

Student Response

1. What kinds of writing
have you done?

2. What kinds of writing
do you most like to do?

3. What kinds of writing

do you least like to do? |

as you choose whatyo
will write?

4. 'What do you think about ‘

5.  After you have written
something, what do you

talk about with others?:".{ S

6. What things doyo
think carefully about as
a writer? :

7. What things do you
believe you do well as a
writer?

8. What are your future
goals as a writer?

9. Looking back over your
answers in Questions 2
and 3, what do you
notice?

Q
[MC MLPP 2001
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Reader’s Log
Student Response Sheet (SAMPLE)

Student’s Name Date Grade
Date: March 21, 2001

Text: Author: Genre: Non-fiction
TV Guide magazine

Reader Comments: This gives me good information.

Reading/Listening Partner:
(Please Sign)
Mrs. Rockafellow

Panner Revxew Comments

"Sam ccm read fhus o me. and ’rhen we decade wha’r programs

Date: March 30. 2001

Text: Harry Potter and"‘fhje;_ _
Chamber of Secrets .,

7Lsi{‘Author: Rowland - v i Genre: Fiction

(-.-._:’ .

Reader Comments: This book is not as goodas‘('be last one. T wonder why I feel this way?

Reading/Listening Partner:
(Please Sign)
James

Partner Review Comments:
1 like the kid who is the main character.

]: KC MLPP 2001
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Reader’s Log

Student Response Sheet
Student’s Name Date Grade
Date:
Text: Author: . Genre:
Reader Comments:

Reading/Listening Partner:
(Please Sign)

Partner'Review Comments:

Date:

Text:

+-‘Author: o | Genre:

Reader Comments:

Reading/Listening Partner:
(Please Sign)

Partner Review Comments:

Q
EMC MLPP 2001
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Writer’s Log
Student Response Sheet (SAMPLE)

Student’s Name Date Grade

Date Written: March 21, 2001

Text Type: Letter to my aunt Audience: Adult relative Purpose: Thank her

Writer Review Comments: Nice thank you letter, .

Reading/Listening Partner: Comments about the tcxt
(Please Sign) s Irece ved a cool game for mg game boy From hunf Aisha.
Mr. Amor BN U

Date Written: March 30, 2001

Text Type: Grocery ﬁSt;;fd'r -pc'ir_-tg';i “Audience: Adalt - R T :P-:lirpose: Remind me

Writer Review Comments: This sure helpe& plan {’or the party.

Reading/Listening Partner: Comments about the text:
(Please Sign) Mom said I had to help. so I wrote what we needed to have for
James, my friend my birthday sleepover

[KC MLPP 2001 32 1.10




Writer’s Log

Student Response Sheet
Student’s Name Date Grade
Date Written:
Text Type: Audience: Purpose:
Writer Review Comments:
Reading/Listening Partner: Commients abouttheth -
(Please Sign) sl s
Date Written:
Text Type: | "Audience: o .Pin'pose:

AT
4,

Writer Review Comments:

Reading/Listening Partner:
(Please Sign)

Comments about the text:

O
B MC MLPP 2001
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The teacher observes the child during story time or center/choice time and then assesses her/him on
the behaviors listed. Additional observations should take place during other classroom literacy
activities.

Student’s Name Date Grade

o 3

- & 5

> 5 g 2

. g 8 E 2

Teacher’s Observations of Student’s £ 3 i 3
° . . - [

Literacy Behaviors—Reading S & § &
Listens to a short text in an attentiveg'rnoﬁﬁ'ef 0 1 2 3
Indicates understanding of . astory réad: o] Ber/him 1 2
through facial expressions, body language, verbal
and auditory responses, etc.

Chooses to read texts when glven cho;ce iine. 0. 2 3
Requests that stories be read to' ‘”cr/hun cuy B O S & 2 3
Shows evidence of thmkmg about her/his own r;ad_ing;;;:-a;,. s O A 2 3
(When I read this part, I thought ,but whenTread’'the - -3

next passage I knew that....) Chﬂd is able to. thmk aloud.. -

Chooses to read sﬂently in order to construct meamng of 0 1 2 3
informational texts..... ,.: SRS N S A

Chooses to read sﬂently in “order to construct meamng of B 1o 1 2 3
narrative texts. ’ _ L P

Actively participates in conversation using: jusuﬁcatlon 0 1 2 3
statements with teacher or peers about what s/he has read.

Spontaneously shares interesting parts of texts with friends. 0 1 2 3
Often chooses to read silently during free time. 0 1 2 3
Other observations:

EKC MLPP 2001 34 1.12




The teacher observes the child during story time or center/choice time and then assesses her/him on
the behaviors listed. Additional observations should take place during other classroom literacy

activities.
Student’s Name Date Grade
o 3
3 & ;
g 2 8 3
. _§ © E >
Teacher’s Observations of Student’s S F E S
[ 3 [ e 0 =} 172}
Literacy Behaviors—Writing e & & 3
Spontaneously shares interesting parts of journals or notes 0 1 3
with friends.
Actively participates in substantive conversation 0 1 2 3
using justification statements with teacher or peers about
what s/he has written.
Engages in writing texts during choice time. 0 1 2 3
Engages in writing messages to other individuals 0 1 2 3
during choice time.
Organizes self through the use of lists or other text. 0 1 2 3
Independently takes notes about topics of interest 0 1 2 3
in pictorial or written format.
Requests conventional spelling of words needed for 0 1 2 3
communication.
Readily uses phonetic approximations of words needed o 1 2 3
when writing.

Other observations:

0 o
,EMC MLPP 2001 3d 1.13

IToxt Provided by ERI



Section IT

Oral Language

Rationale
Oral language plays an important role in reading development. One cannot assume that because a
child talks well s/he has complete understanding of how language works to make meaning. Emergent
readers who have not yet acquired certain features of oral language competencies will not be adept at
making sense of written text. The instrument designed for preschool through grade one assesses the
child’s use of elaboration of language, syntax, ‘and ‘oral vocabulary, which correlates to the cueing
systems (semantics, syntax, and graphophomos) wused by competent readers. Continuous monitoring
of a child’s oral language deveiopme wil ":,pro’vxde 1nS1ghts for the teacher as s/he observes the use
of elaborative language, seman_f' and :$yntax while the gaged in social and academic
conversations.

Monitoring the oral language development ¢ of chlldren .grades one through three continues to be
important. Children at these ages must be. able to useé expressive language; which:communicates
ideas, organization and structure .ocabulary, style and voice, conventlons and non-verbal commu-
nication elements in way_s;' ",ax onhect to knowledge about text usage in readmg and writing. In
addition, children must ﬂembly use a variety of hstenmg skllls in gaining meaning for an expressive
language presentation of ideas in either group expenences or. md1V1dual conversations.

Definition S
Oracy is fluency in speaking and llstemng In thlS document, the: term oral language includes

the expressive (speakmg) and receptlve (listening) aspects of language ‘While oral language has
many functions, most occur in social contexts, These: Or__' Language assessments relate to the child’s
ability to effectively use ‘Semantics, syntax, an ral vocabulary while communicating to support the
learning of reading and writing.

The chart on the following page provides an overview of the Oral Language assessments in the
MLPP 2001. Each tool is identified, along with the purpose for the assessment and the appropriate
grade level. These assessments help teachers understand what individual children know specifically
about oral language use. The chart is meant as a guide for the teacher’s choice of assessment tools.
The selection of the appropriate assessment is best determined through the teacher’s ongoing
observation of students within the classroom environment.

MLPP 2001 ' ' “ 2.1
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Assessment Options at Grade Two
Tool What is Assessed Appropriate Use

Oral Language Sample Ability to demonstrate syntax Preschool-Grade One
Free Recall or Picture Prompt | and complexity of sentences,
vocabulary, identification, and
elaboration of ideas.

Oral Language Rubric Ability to use expressive Grades One—-Three
language which communicates
ideas, organization and
structure, vocabulary, style and
voice, conventions, and
non-verbal commumcatlon
elements in "‘ways that connect to
knowledg: about text usage in

Listening Checklist

‘ rlanguage presentanon of 1deas in
. |:either group experiences or o
“individual conversathns T

Assessment Gmdehnes for Preschool—Grade One Oral Language Assessment

Teachers will listen to each child in the classroom dunng informal | 1nteract10ns to determine which
children are using oral language flexibly ‘and readily to understand and express conceptual meanings.
This corresponds with. level 3 on the'rubric prowded (page”2"5)

Children not exmbltlng strong oral language‘ 1l (“3s n the rubrlc [page 2.5] in syntax,
vocabulary, and elaboration) should be assessed md1v1dually The assessment area should be quiet
and free from major distraction. Generally, a small table where the teacher can sit beside the child
is sufficient.

Procedure
1. Show all the picture cards to the child and allow her/him to select one. Do not discuss the
pictures during this preview.

2.  Place the chosen picture on the table in front of the child and say: Tell me a story about the

picture. Transcribe the child’s entire response. You may prompt the child by saying: Tell me
mare, or What else can you say? Do not ask leading questions.

E MC MLPP 2001 2.2




3. Score the completed transcription using the rubric. For the syntax rubric, you may use the
child’s typical speech to assess the use of regular and irregular verbs and regular and irregular
plurals, if necessary. Write the scores on the paper with the script. Add the child’s name and
date of assessment to the scored script, and place it in the child’s portfolio. Enter each of the
three scores on the Student Profile form.

4. Repeat the assessment during kindergarten and grade one, as appropriate, until the child obtains

a score of 3, indicating typical performance on each element of the rubric.

Analysis

The teacher analyzes the child’s performance and asks the following questions as the child’s

response is considered:

Syntax

Does the child’s syntax match the stand ":d:'Enghsh syntax used in most early readers?

Are regular and irregular plural,
Does the child use this languag‘
Is the child aware that school languag
where the child is “playmg’ school )

Vocabulary

Is the child aware of the names: ofmost cpmmon objects?

‘past tepses used correctly?
me or'in ‘social situations?
¢'and home languag"" if

er? (Look for play situations

Does the child use comparat;v .and descrlptwe vocabulary found in most early readers"

Is the child using language that zmore  familiar and: affectlqu‘ SN
Is the child using language: that is comparative and formal? .«.0.
Is the child able to separate descnptlon based on form and functlon?

When a child is describing a rock that s/he brought back from vacatlo . .,s/he could use words from
these categories to talk: about it - : o

Familiar/affective " Comparatzve/formal - ‘Form’. """ Function

(words that connectto’ | (like classnﬁcatwns ”'(whai it looks like) | (what it can do)
emotions and feelings) in science) i 7|

I will keep this rock safe | This rock is hardand | This rock is round, | Ican throw this rock
and warm in my room black and made from | smooth, and solid. far and break things
and never let it get hurt. fire. with it.

Elaboration

Does the child’s conversation indicate an understanding of typical experiences depicted in early

readers?

Does the child use analogies and/or metaphors to connect ideas and experiences?
Does the child string events or ideas, rather than using categories of ideas and events?

NOTE: The teacher considers if low scores are reflective of a child’s typical oral language or
questions whether poor performance, at least in part, is due to lack of experience with the content

of the pictures.

E KC MLPP 2001
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Additional Oral Language Sample

If an additional language sample is indicated when a student’s performance lacks consistency with
observed classroom behaviors, the teacher considers taping an oral language sample without a
specific picture prompt. A topic in which the child has expressed an interest is chosen, and an open-
ended prompt is provided; i.e., “Sintenesha, tell me about your birthday party.” Using the rubric
supplied, the teacher scores the child’s recorded response.

E l{l\C MLPP.2001 39 2.4
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Student’s Name

Oral Language Sample
Preschool-Grade One

Individual Score Sheet

Date Grade

Enter the number of points given to the student after each task.

No. | Content

1. Syntax

2. Vocabulary

3. Elaboration

Picture Content Suggestions

Check types of pictures used' w1th chlld

CS Chlld-selected

TS Teacher—selected

TS

00oQ
0o

ooooo
o000 0

School-related (childreni playing with blocks)

Home-related (children getting into a car or on a bus or a few adults
and children in a family)

Sports-related (soccer or a basketball game)

Pet-related (child feeding a dog)

Chore-related (people picking apples)

Urban street scene with people of different ages

Other—describe




Assessment Guidelines for Expressive Language (Speaking)
Grades One-Three

Procedure

1.

Analysis :
Analysis of the student s expressr

During the normal classroom routine, observe individual children using expressive language
(speaking) in both large and small groups.

Identify four or five students to observe closely for a period of time using the Expressive
Language (Speaking) Rubric on page 2.8. Continue until you have assessed each child in your
classroom.

After completing the information at the to
¢ Record the individual focus child’s nam
* Record the names of group partrcxpan,__ :
* Describe the context:of ) ervatmn,e ice., small group d discussion of informational text,

compare/contrast activ f"two‘versmns of a fairy: tale, or large group science reports; and
« Record on the Rubric; the qualities the student Z‘demenstrates in the oral interaction.

.:lt‘lhe Rubric:

Utilize the Expressive Language. (Speakmg) ] “ubrr _ throughout the year m' ‘varlety of contexts
and with several groupmgs of 'studen R o »

Record the student’ s level(s) of _performance on the Student-Proﬁle form

Analyze the marked rubnc(s) place m the student $ portfollo and use as a guide when making
instructional decisions. S e

'j-language (speaking) performance will provide further

information. The followmg questions about the student’ perfonnance will help in designing

instruction:

Is this experience typical of this child’s '§ ea
How is this experience similar to other express1ve language interactions?

Do the context and participants allow this student to demonstrate her/his strengths in oral
language?

What further experiences are needed to gain a better understanding of this child’s speaking
abilities?

]: KC MLPP 2001 4 3 2.7
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Assessment Guidelines for Receptive Language (Listening)
Grades One-Three

Procedure

1. During the normal classroom routine, observe individual children using receptive
language (listening) in both large and small groups.

2. Identify four or five students to observe closely for a period of time using the Receptive
Language (Listening) Checklist on page 2.10. Continue until you have assessed each child in
your classroom.

3. After completing the information at the top of the Checklist:

* Record the individual focus child’s name;

* Record the names of group participants; ..

¢ Describe the context of the observatlen, 1.6:, small group discussion of informational text,
compare/contrast activity of two" "rsmns of a fairy tale, or large group science reports; and

¢ Record on the Checkhst, thi qualities the'student demonstrates in the oral interaction.

4. Utilize the Receptive Lan nage(L istening) Checkhst -thro‘ 4 hout the year in a variety of
contexts and with several groupmgs of students ‘

making instructional decisions:

Analysis . : '
Analysis of the student’s receptlve language (hstemng) performance w111 prov1de further
information. The following’ questlons abo ‘-'the student s performance w111 help in designing
instruction: :
* Is this experience typical of thxs ch11d hstemng" e
e How is this expenence sumlar to-other receptive language mteracUons"
Do the context and partmpants allow this student to- emonstrate her/hls strengths in oral
language? Bt . -
* Does the student apply or use more than one purpos in llstemng to the message?
* Does the student understand the appropnate skllls and can s/he apply them to fulfill the
identified purpose(s) of listening?
* Does the student exhibit flexibility in the application of the diverse purposes of listening,
including selecting a purpose consistent with the speaker’s purpose?
e What further experiences are needed to gain a better understanding of this child’s listening
abilities?
The following sources provided information that was adapted for the Speaking and Listening assessments:
Bostrom, R. N. (1990). Listening Behavior: Measurement and Application. New York: Guilford Press
Wolvin, A. D., & Coakley, C. G., (Eds.) (1993). Perspectives on Listening. Norwood, N. ].: Ablex
Fiumara, G. C. (1990). The Other Side of Language: A Philosophy of Listening. London: Routledge
Kaufmann, P. J. (1993). Sensible Listening: The Key to Responsive Interaction, Dubuque, IA: Kendall/Hunt

Citation for Speaking adapted from a review of:

Wilkinson, L. C., & Silliman, E. R., (2000). M. L. Kamil, P. B. Mosenthal, P. D. Pearson, R. Barr (Eds.) Handbook of Reading
Research (111). Lawrence Associates

Wells, G. (1978). Language use and educational success: An empirical response to Joan Tough’s “The Development of
Meaning” Research in Education, 18, 9-34

Wells, G. (1990). Talk About Text. Curriculum Inquiry, 20, 369-404

Palincsar, A. S., Brown, A. L., & Campione, J. C. (1993). First grade dialogues for knowledge acquisition and use. In (E. A.)
Forman, N. Minick & C. A. Stone (Eds.), Contexts for learning: Sociocultural dynamics in children’s development
(pp- 43-57). New York: Oxford University Press

EKC MLPP 2001 4 G 29




Student’s Name

Date Group Participants

Context of Observation

Receptive Language (Listening) Checklist
Grades One-Three

This checklist is used to record the teacher’s observations of what students know and are able to do
using receptive language skills for varying purposes. These categories for listening may be used to
identify a child’s ability to receive, attend, interpret, and respond appropriately to the purpose of the

speaker.

Appreciative Listening
___ Pays attention to context and style
— Responds visibly to color sound languag_
and rhythm L T |
___ Identifies with message of sender '
_ Relaxes

Empathic Listening S
— Lets sender do the talking -
___ Lets sender know s/he cares
___ Shows interest '
— Asks open-ended questlons

Comprehensive Listening
___ Elaborates on what. has been said

__ Asks for clarrﬁcatron of sender’s 1ntended n

message :

_ Bringsup related issues
___ Summarizes
___ Explains message to others in own words
Relates message to personal experience
Understands relationship among ideas
Listens for main idea and supporting details

- Discerning Listening

___ Determines the main message
— Sorts out details
Decrdes what is important
Makes sure nothing is missed

','Takes notes
: Asks for clanﬁcau

Concentrates
Ellmmates dlstractlon

Repeats to conﬁrm accuracy

Evalnatlve Llstenmg

— Relates what is heard to personal beliefs
___ Questions sender’s motives

__Listens for factual support of message
Accepts or Tejects message

Actlvely agrees or disagrees with message

___"Responds selectively
— Expresses skepticism

2.10
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Section II1

Phonological Awareness

Rationale

Phonological awareness is an umbrella term that allows us to think about our linguistic system,
speech sounds (phonemes), the manipulation of those sounds, and connections of sounds to print.
Phonemic awareness is an auditory component of phonological awareness. Without knowledge of
the separate sounds that make up words, it is difficult for children to hear separate sounds, recognize
the sound’s position in a word, and understand the role sounds play within the word. The following
tasks allow the teacher to assess the phonologi "ai wareness of students as they use, identify, and
discriminate rhyming patterns of soun ’ulate onsets and rimes. Phonemic awareness is
assessed as students respond to the tésks fi nding and segmenting of individual phonemes.
Teachers’ observations are ¢r d i tical factors .inform'their decisions about whom

and when to assess.

Definitions 3 ,
Phonolog1ca1 awareness is the underst i that Jan i sed; Of sc ¥ pattems of

sounds to create new wor’ |

The following Phonological Awareness : ‘ de51gned to display the selection of MLPP 2001
assessment tools. It is not necessary fo. teachers to assess all childremo :all measures. Rather, the

teacher will choose the appropniat ools.for a'student, based upon art:Oral Language assessment, as
well as input from thé i |

‘Adapted from the work of Barbara M. Taylor, University of Minnesota
Adapted from: Taylor, B., Dewitz, P., & Pearson, P. D. (1997). The CIERA early assessment battery for studying schools that
beat the odds. Center for the Improvement of Early Reading Achievement

MLPP 2001 : 3.1
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Phonological Awareness Overview
Tool What Is Assessed Appropriate Use
Rhyme Choice Phonological awareness through auditory With a child who does not
recognition of phoneme changes to distinguish similarities and/or
generate a similar “rhyming” word. differences in words through
auditory cues. Since the recognition
of similarities and differences
occur first, this assessment
should be given first.
Rhyme Supply A child’s ability to generate a word that With a child who recognizes a
rhymes with an auditory prompt. rhyme but needs direct
instruction to generate words
that rhyme.
Onset and Rime* Awareness of p With a child developing an
Blending derstanding of phoneme
Phoneme
Blending
Phoneme {When a child demonstrates
Segmentation an awareness of multiple
sounds ‘within a word.

Assessment Guidelines

A quiet environment is important for this assessment in order to provide the student and teacher with
the best opportunity to hear the prompts and responses. Specific procedures are provided in each
subsection of the Phonological Awareness assessment.

l: KC MLPP 2001
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Phonological Awareness
Rhyme

Rationale

Rhyming words are words with endings which sound alike. This assessment is administered and
responded to as an auditory assessment. A purpose in understanding rhyme is the knowledge it
provides children for generating new words from a known word; for example, if you know the word
“fun,” then you can make the word “run.” It is more difficult for a child to produce a thyme than to
identify a rhyme when presented. Two levels which are assessed in this thyme assessment are rhyme
choice and rhyme supply. In order to establish instructional priorities with the concept of rhyme for
each child in the early stages of literacy development, two separate assessment tools are available.
Information from these assessments helps te: ac nderstand what individual children know spe-
cifically about rhyme. Teachers’ obsé 'dhons rucial and critical factors to inform their
decisions about whom and :wher ' =

Procedure for Rhyme Choice‘

to respond. play, nap‘: P
assessment using the items on page 3.5

4. Indicate correct

5. Discontinue testir
child appears confused or frustrated.

6. Record the child’s scores for rhyme cho &-and supply in the appropriate spaces on the Student

Profile form.

EKC MLPP 2001 33




Procedure for Rhyme Supply
1. Say to the child: When words rhyme, they sound the same at the end; for example, day, say

rhyme.

2. Say to the child: I am going to say two words, and I want you to give me a word that
rhymes. _

3. First let’s practice.
» Listen to the words—dig, pig. Tell me a word that rhymes with dig, pig.

e Tell me a word that rhymes with dark, park.
e Tell me a word that rhymes with boy, joy

4. Continue assessment using the items on page 3.5.

5. Accept nonsense words if they rhym

6. Indicate correct responses;
child’s Individual Score S
response.

th heck'(\/). Record mcomect .responses next to the words on the

Profile form.

Analysis

* Does the child glve nonsense or real wor_ and i dxcate' i€vareness of the difference?

* Does the child use the same letter(s) eachifime;i.e.,-cat/wat, how/wow, and jam/wam?

* Does the child understand the task?

» Is the child able to ask for further information or clarification if s/he is confused?

* Is the child able to correctly complete the Rhyme Choice section and/or the Rhyme Supply
section?

» If the child gives the letter name, rather than the letter sound, the teacher should note which letter

names were produced for the missed sound.

6¢
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Phonological Awareness Assessment-Individual Score Sheet

Student’s Name Date Grade
RHYME CHOICE

Tell me if these words rhyme:

1. sit fit 5. truck sing

2. ball wall 6. tie van

3. trip sock

4.. can pan

1. bat hat
2. head bed
3. fun run

4. got hot

Recording :
Indicate correct responses with a check (V). T the child gives an incorrect word, write that word.
Mark a dot () if the child cannot or will not produce aresponse.

Discontinue

Discontinue testing if the child misses three consecutive items after the practice items or if the child
appears confused or frustrated.

Total number correct Choice Supply

(8) @®

El{llc NILPPZIOOI 67 35
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Phonological Awareness
Phoneme Blending

Rationale

Children need to be able to scan through words and sequence the sounds made by letters or groups
of letters. Phoneme blending is a skill to help students connect sounds in words they see but do not
know; for example, if a child sees the word met, s/he needs to be able to isolate the sounds /m/
pause /e/ pause /t/ in sequence and yet be able to blend them together to enable auditory recognition
of the word. While good instruction generally does not present sounds in isolation, for assessment
purposes, the teacher will isolate these sounds or ound groups. Some children may need continued
explicit instruction using isolated sounds as ok onological awareness skills develop.

In order to establish instructio_ggl‘ ea haC}ﬂld as s’he bpxlds an understanding of letters

X and when to assess.

Procedure for Onset and Rime

1. Say to the child: Words are mgde b p;xttmg sounds togethe_r.gl am going. y the sounds,
and I want you to téll me the rd they make; for exampleé;:the’ Sounds Is/ /at/ make the
word ‘sat.’

What word would I have if I put-togeth the sou

fin/ /et/? Pause and let the student
respond. (met) . e

2. Let’s Practice g
What word would: é-,have lfI put togethierithe sounds:/f/ /ed/? (fed)

What word would T have if I put tog € sounds /m/ /ap/? (map)
What word would I have if I put toget the sounds /I/ /ost/? (lost)

L

3. Continue assessing using the items on page 3.8.

4. Indicate correct responses with a check (V). Record incorrect responses next to the word on the
child’s Individual Score Sheet. If the child gives only a sound, write the letter that sound
represents between two slash marks; for example, /r/. Mark a dot (¢) if the child cannot or will
not give a response.

5. Discontinue testing if the child misses three consecutive items after the practice items or if
the child appears confused or frustrated.

6. Determine the child’s level of accuracy by totaling the number of correct responses and
recording the score on the Student Profile form. '

[Kc MLPP 2001 68 36




Procedure for Phoneme Blending

1. Say to the child: Words are made by putting sounds together. I am going to say the sounds,
and I want you to tell me the word they make; for example, the sounds /p/ pause /o/ pause
/t/ pause make the word ‘pot.’

What word would I have if I put together the sounds /m/ pause /e/ pause /t/? (met)

2. Let’s Practice
What word would I have if I put together the sounds /f/ pause /e/ pause /d/? (fed)
What word would I have if I put together the sounds /m/ pause /a/ pause /p/? (map)

What word would I have if I put together the sounds /l/ pause /o/ pause /s/ pause
/t/? (lost)

3. Continue assessing using the items on pag

VS Record incorrect, responses next to the word on the
d; write the letter that sound repre-
if the child cannot or will not

4. Indicate correct responses:y quh h
child’s Individual Score: If the'child glves only a soun
sents between two slash marks; for example, /t/, Mark’a;
give a response. " ‘

5. Discontinue testing if the chi
child appears confused.ox,

nsectitive items afteg ep tice items or if the

6. Record the child’s s
Student Profile form.

Analysis

e Is the child able to prov1de responses at y .;_;thsc'lt'}_i"_r_ldiéﬁfes automatic recognition of sounds?

e Can the child manipulate onset and rim ot multiple individual phonemes?

 If the child has difficulty blending phonemeés ‘What is the pattern of response; i.e., able to
produce the initial and final sounds but not the medial sound?

» Does the child respond using letter names, rather than letter sounds?

]: KC MLPP 2001 6 9 3.7




Phonological Awareness Assessment-Individual Score Sheet

Student’s Name Date Grade

ONSET AND RIME

What word would I have if I put together these sounds?

1. M/ /ake/ 5. /d/ hast/
2. Ip/hin/ 6. /j/ lamp/
3. /d/ log/

4. It/ /lea/

What word would I hav
1. M/ /a/ Ip/ (tap)
2. /Ipl/ lel In/ (pen)
3. /il lol Ig (jog)
4. e/ h/ It/ (cat)
Recording
Indicate correct responses with a check (V). If the child gives an incorrect response, write that
response. If the child gives only a sound, write the letter that sound represents between two slash

marks; for example, /r/. Mark a dot (¢) if the child cannot or will not give a response.

Discontinue
Discontinue testing if the child misses three consecutive items or appears confused or frustrated.

Total number correct Onset/rime Phoneme blending

) )
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Phonological Awareness
Phoneme Segmentation

Rationale
In order to connect oral language knowledge to written text, children must become aware of the
individual sounds that make up words. The next step is to begin to sequence the sounds from their
oral language in order to reproduce that sequence with written letters to form conventional words.
Children generally recognize and connect letters with the initial consonant sounds of a word first.
They then become aware of the ending consonant sounds in the word. The most difficult sound
placement for children to identify consistently is the medial letter position in a word. The purpose of
this section is to assess whether children can he -and identify begmnmg, middle, and ending sounds
in words. In order to establish instructi s s
the teacher will use the sound segm
1nd1v1dua1 child knows spem '

Procedure
1. Say to the child: Remember ho

) .are hiding in the
T t‘(allow time for the

Say the word, coat. Think about the 1rst»sound, the next sound, and the last sound. What
is the sound you hear first? /c/. The sound you hear next? /o/. The sound you hear last? /t/.

3. Continue assessing using the items on page 3.10.

4. Indicate correct responses with a check (V). Record incorrect responses next to the word on the
child’s Individual Score Sheet. If the child gives only one sound, write the letter that sound
represents between two slash marks; for example, /r/. Mark a dot (*) if the child cannot or does
not give a response.

5. Discontinue testing if the child misses three consecutive items after the practice items or
appears confused or frustrated.

6. Determine the child’s level of accuracy by totaling the number of correct responses and
recording the score on the Student Profile form. Three checks per item equal one point.
The total equals 8 points.

l: KC MLPP 2001 7 1 3.9




Phonological Awareness Assessment-Individual Score Sheet

Student’s Name Date Grade

PHONEME SEGMENTATION

Assessment Items
(Provide no additional help from this point.)

What is the sound you hear first? The sound you hear next? The sound you hear last?

1. pat(/p/la/lt/) 5. ‘,seck(/s/ lo/ k/)
2. lip(/V/H/ pl) megp(/nﬂ/e//n/)
3. red (Jr/fel Id/) i

4. tub (/t//u/ /)

Recording
Indicate correct respons es
response. If the child gives a, sound, wnte the letter that? sound represents between two slash
marks; for example, /t/. Mark a ‘dot (°) if the child’ cannot or docs not give a response.

Discontinue

Discontinue testing if the_.chifd ; sses three ‘Consecutive items Or éfiﬁég_r;{:confused or frustrated.

Total number correct
(8 possible)

]:KC MLPP 2001 3.10




Section IV

Comprehension

The purpose of the Comprehension assessment is to measure children’s understanding of text and
their use of appropriate reading strategies.

Effective comprehension strategies include a variety of behaviors that students can use before,
during, and after reading, such as the following:

¢ Activating relevant prior knowledge
» Skimming and scanning;
* Declaring a reading goal;
« Identifying important idé;
* Identifying plot and elem
* Making inferences;

» Paraphrasing text meaning;
. Rereadmg selectlvely,

* Visualizing and ela
* Synthesizing and summarizings.
* Responding to text;
 Underlining key ideas and taking notes;
* Analyzing author’s craft;

* Retelling; and : : i
* Identifying central .purpose, major 1deas and supportmg- 1deas in non-ﬁchon.

73
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Comprehension Assessment Overview

The following Comprehension Assessment Overview displays the selection of MLPP 2001
Comprehension assessment tools. The teacher makes intentional assessment tool choices, based on
observation, when assessing comprehension skills of individual children in the classroom. Considera-
tions that help guide a teacher’s choice are the behaviors to be assessed, the level of analysis

required of the student’s performance, and the grade level of the child.

Comprehension Assessment Overview
Name of Assessment Behaviors Assessed Level of Analysis Grade Level when
Needed Student Demonstrates
Average Performance
Sulzby Classification Understanding of the Use scale provided. Preschool-Grade One
Scheme for Emergent reading process before (See pg. 4.6.)
Storybook Reading conventional reading.
(See pg. 4.3) * concepts of print
* literary lan,
Retelling Studentun Use rubrics prov:ded Preschool-Grade Three
(See pg. 4.9.) orgamzanon and‘process- 14,4.15,
ing oﬁtext
Procedure

mprehension assessment ta’§ljcs1

2.  Select the task that yqu wish'to use with a spemﬁc ch11d oF group’ of chlldren Select a book that
is appropriate for the chlld/chlldren and contams the featu.res that are addressed in the task.

3. Keep the child’s Individual Score Shee. near ‘you as you conduct the‘:assessment task, and mark

4. Record the smdenf?§1-$éom on the Studen,l;';.-?{oﬁléif.p‘_rm._.f-;" s

E KC MLPP 2001
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Sulzby Classification Scheme
of Emergent Storybook Reading
Preschool-Kindergarten

Rationale
Reading comprehension at preschool-kindergarten is assessed through the Sulzby Classification

Scheme of Emergent Storybook Reading (Sulzby Storybook assessment). The purpose of this assess-
ment is to help teachers understand a child’s reading performance in relationship to a continuum of
reading development.

This assessment assumes children increasingls de lop literate behaviors before conventional
reading. Such emergent llterac_y is ob ugh'children’s everyday exploratlons with print.
They acquire oral and writtei i

Definition e

Comprehension entails linking what is’ be ear to what is already known. It is the process of
constructing meaning through the dynarm \ teractlon between.the reader s ex1stmg knowledge, the
information suggested'b"-”the_ wntten ianguage and the contex' f. the smxanon in which the learning
is taking place. ' %

Material
Texts that are appropriate for the task and dev: opmental level of the child should be selected.
Comprehension is affected by interest, so the teacher should choose books that the child will find
interesting. Trade books and basal stories provide rich resources for assessing comprehension. The
texts selected should be examples of quality writing and contain sufficient context to assess the
child’s depth of understanding of complex ideas.

Appropriate books include:
Corduroy, Don Freeman Three Billy Goats Gruff, Galdone
Peter’s Chair, Ezra Jack Keats Are You My Mother, P. D. Eastman

Adapted from: Sulzby, E. (1985). Children’s emergent reading of favorite storybooks: A developmental study. Reading Research
Quarterly, 20(4), 244-280
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Procedure
Retelling of the Story
It may be useful to do a retelling task prior to the student’s emergent reading. Teachers not yet
comfortable with the protocols and administration of the Sulzby Storybook assessment may use
the following retelling approach for comprehension. As the teacher gains experience through
practice with children, s/he is encouraged to begin to use the Sulzby Storybook assessment with
the children in the classroom. During read-aloud time in the classroom, the teacher will read
selected books, four (4) times over two weeks. (See list of criteria for book selection.) The
teacher may first say to the child: Tell me the story that you heard in this book. The teacher
can then identify what elements of the story the child was able to recall, such as characters,
setting, events, and connections among elements. The teacher will classify the child’s retelling
via the four-point rubric.

Emergent Storybook Reading ‘
During read-aloud time in the classroom th,
two weeks. (See list of cntena for.bo &

t; her will read selected books, four (4) times over
;‘z',)_FoHowing multiple readings, the teacher will

a. If the child does not : 2
prompts such as: It ’doe'sn ve to be like grown-up readmg—— ti:do it your own
way. g S L

b. If the child stﬂl hiesitates, the adult suggests they read together begins reading, and
pauses for the child to complete sentences orphrases. After a few pages of interactive
reading, the adult agam urge: 'the chrld to read: It’s your turn now. Read to me.

hstens whrle achild reads to another ch11d or group of children.
vely, fo usmg tipon the story being shared.

Option Two: Th ) ;
The teacher hs nsi attentwely and appreciativ

2. The teacher has the Sulzby Storybook: as ssment an .the Student Profile form readily
available to record the child’s performance Tevel.

3.  After listening to the child read, the teacher selects the descriptive statement that best fits
the child’s performance. The number of the descriptor is recorded on the lines at the bottom

of the child’s Individual Score Sheet. The title of the book read and the date are also
recorded.

4. The teacher records the student’s score on the Student Profile form.

Adapted from: Sulzby, E. (1985). Children’s emergent reading of favorite storybooks: A developmental study. Reading Research
Quarterly, 20(4), 244-280
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Criteria for Book Selection for the Sulzby Storybook Assessment

Book selections are left to the teachers in the district. Trained teachers should participate in
decisions about book selection for use with the Sulzby Storybook assessment since they better
understand its purpose.

The following questions should be used to select books for the Sulzby Storybook assessment.

These questions guide the teacher’s thinking and choices and facilitate discussions with
colleagues.

1.

PNA LR WN

Do I know this book is one that some children latch onto and make a favorite?
(This is a desirable characteristic.)

Does the book have characters and a plot?

Does the book have dialogue and dialogue carriers (he said, she asked)?

Does the book have ideal emotional content?

Can I read it well? Does it roll off my: e nicely?

Is the book overly dependent:upon. rh " and patterns?
Are the illustrations attractiy :

A

@ ::} think it will make a good book
f the previous characteristics)?

kmderganners who have not hadmany expenences with books. However it does not meet

Sulzby’s criteria fi

r.ise: when assessmg emergent storybook readmg

Adapted from: Sulzby, E. (1985). Children’s emergent reading of favorite storybooks: A developmental study. Reading Research
Quarterly, 20(4), 244-280
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Sulzby Storybook Assessment-Individual Score Sheet

Student’s Name Age Grade

Reading Classification Scheme

Attending to Pictures/Not Forming Stories
1. Labeling and commenting
2. Following the action

Attending to Pictures/Forming Oral Stories
3. Dialogic storytelling (Like a dialogue-the student expects a response.)
4. Monologic storytelling (Like a monologue-the student does not actually expect a response.)

Attending to Picture/Mixed
5. Reading and storytelling.mixe

Attending to Plctur(s/Formmg Wntten Stonos
6. Reading similar-to-original story ;
7. Reading verbatim-like story

Attending to Print
8. Refusing to read based fawa:eness o C
9. Reading aspectually’(T 1e:child focuses on one or- more aspects to the exclusion of other cues.)

10. Reading with strategies 1mbalanced ' o bl

11. Reading conventionally

Date | Title of Book Read .. Classxfimtlon [Retelling Score
o a7 (Use kindergarten rubric.)

Adapted from: Sulzby, E. (1985). Children’s emergent reading of favorite storybooks: A developmental study. Reading Research
Quarterly, 20(4), 244-280
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Comprehension Strategies

The MLPP 2001 Comprehension Strategies assessment is being developed during 2001. When it
is ready, it will be distributed through the Regional Literacy Training Centers. In the interim,
teachers assessing comprehension for conventional readers should use the Retelling assessment
task and incorporate the comprehension strategies that are highlighted in the introduction of this
Comprehension assessment (page 4.1).

81
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Retelling

Rationale

Retelling is a skill that has lifelong benefits in everyday activities; for example, relating of daily
information, use in our legal system as testimony, and interaction in social activities such as jokes
and gossip. In addition, retelling serves as both an effective instructional and assessment tool in the
language arts area.

When used as an instructional strategy, retelling has been found to improve story comprehension,
sense of story structure, and oral language complexity (Morrow, 1988). Students often may not
inherently understand the parts of visual, oral, or: ritten text and may not be able to construct
elements of text successfully. Therefore it is‘important that teachers instruct students in

words.

Operational Terms
Narrative

Gist/Main Idea

Plot/Main Idea :

Lesson Learned The lesson learfied ffom the story. This may also be referred to as the
theme.

Story Elements The story includes main characters, setting, problem, major events,
resolution, and their connection to one another.

Organization Story events are told in an appropriate order with a beginning, a

middle, and an end.
Linguistic Spillover Students indicate they are internalizing many features of the original
text by using language, conventions, and/or format from the text.

Informational
Gist/Central Purpose  Focuses on the big ideas of the selection. The big ideas are combined
to form a central idea statement.
Restatement/Elements
Important Elements Important or major elements form the central purpose. They elaborate
or provide examples of the central purpose.

E KC MLPP 2001 g2 49
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Supporting Elements Information that describes or explains important elements is identified.
Supporting elements go together to form important elements.

Organization ' Important and supporting elements are logically presented and connected.
Linguistic Spillover Students indicate they are internalizing many features of the original
text by using language, conventions, and/or format from the text.
Retelling Modes
Oral-to-Oral The teacher reads aloud from a text; students retell orally. Where
appropriate, students may be encouraged to draw for the purpose of
organizing ideas prior to oral retelling.
Oral-to-Written The teacher reads aloud from the text; students retell it in writing.
Written-to-Oral Students read the text and retell it orally.
Written-to-Written Students read the text and retell it in writing.
Text Level/Reading Competency
Independent/Easy 95=100
Instructlonal"‘ =0
Unguided Retelling
Guided Retelling

1. Genre The selectlons used for assessment purposes s uld be of the same genre types that
have been studled in the classroom. i S

2. Text Level/Reading Competency: / eaciler" should take into consideration levels of text
difficulty or reading competency for each child; for example, independent/easy—95% and
above, instructional—90-94%, and hard/frustration—89% and lower.

3. Retelling Modes The Retelling assessment is intended to be used after students have had
some guidance and practice with retelling as an instructional tool. Therefore, the delivery
mode of the assessment task should be consistent with the instructional format being used
in the classroom,; i.e., oral-to-oral, oral-to-written, written-to-oral, or written-to-written.
The following guidelines will help facilitate the selection based on the delivery mode:

e Oral-to-Oral Since this delivery mode will be measuring a student’s listening
comprehension, any text level that is age and content appropriate may be used.

e Oral-to-Written Since this delivery mode will be measuring a student’s listening
comprehension, any text level that is age and content appropriate may be used.

* Written-to-Oral Since the primary focus of the Retelling assessment is to measure
comprehension and not oral reading accuracy, the text should be at a student’s
independent/easy level (95% or higher on an oral reading record).
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e Written-to-Written Since the primary focus of the Retelling assessment is to measure
comprehension and not oral reading accuracy, the text should be at a student’s
independent/easy level (95% or higher on an oral reading record).

4. Length of Text Length of text will depend on student experience with retelling and with
a particular genre. Initial material should be short and well structured so students can learn
the process of retelling and the characteristics of a particular genre. As they develop
proficiency, students can move toward retelling longer and more complex text.

5. Text Features The following factors should also be considered by the teacher and the
district in selecting texts for assessment and instruction:

* Familiar concepts or concepts that can be scaffolded for the reader;

* Interesting and engaging text both in format and content;

¢ Text providing opportumnes for; problem—solvmg, searching, checking, and confirming
for meaning;
Illustranons aqd pxctur h.u: S port the reader’s search for meaning;

[
=
[=]
58
g
w
£
E‘

Clear text layout and print;
Variety of genre, 1nformat10nal
Complexity of ideas, ;fm:" Sl g
Variety of text struct e-(hlerarchlca] sequennal cause;and’effect; and,
problem-sql ution); A
¢ Language structure which moves from snnple“-to ‘more complex

\\\\\

NOTE: The Retelling assessment should beconsnstent wit retellmg instruction and with the child’s
level of reading competency. Therefore al hzldnen in a classroom may. not be assessed using the
same retelling mode of the same text. xample 1: A teacher may use the same fable with the class-
room, but one group may engag an oral-to-written retellmg"‘:and another group may do a
written-to-written retelling: “The'decisions should be based' i the' teacher s observation of each
student’s reading and/or writing ability. Exampl &2 A teac r'may have all students engaged in

a written-to-written retelling but provide each"" tudent with a text at her/his independent level.

Assessment Procedure

Retelling for assessment purposes should be conducted without prompts, props, or any referral to
text/story during retelling. Individual predictions based on the title are encouraged, but the text/story
should not be discussed with the child prior to the retelling or after the listening/reading. Students
should retell, whether oral or written, immediately after listening or reading the text. Appropriate
directions based on the delivery mode of the retelling should be selected; for example, oral-to-oral,
oral-to-written, written-to-oral, or written-to-written. After the teacher assesses the student, the score
is recorded on the Student Profile form.

84
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Directions: Oral-to-Oral (may include drawing)

L.

The teacher provides a task process explanation; for example, Here’s what we are going
todo ..., Why we are goingto do it. .., and How we are goingtodoiit....

The teacher reads the title and asks: What do you think this will be about?
The student shares a prediction with the teacher.
The teacher reads the passage aloud. Listen to understand the story/information.

The teacher rereads the passage. Listen one more time so you can retell to a friend who
has not heard it so your friend can understand it as well as you did.

The student engages in retelhng Retéil 'the story/information as if you were telling it to
a friend who has never heard:

|me'so'you can retell to a friend who
has not heard it so your fnend tand it as well as you did.

The student engages in a written retelling. Retell the text/story in writing for a friend
who has not heard or read it so your friend can understand it as well as you did.

The teacher scores the student’s retelling using the appropriate rubric and records the score
on the Student Profile form.

Directions: Written-to-Oral

L.

2.

l: KC MLPP 2001

The teacher provides a task process explanation; for example, Here’s what we are going
todo..., Why we are goingtodoit.. ., and How we are goingto doit....

The teacher asks the student to read the title and write a prediction about the story’s
content.

4.12



3. The teacher provides directions: Read the text as many times as you like to help you
understand the story/information. When you are finished, I will ask you to retell the
story/information as if you are telling it to a friend who has not heard or read the
story so your friend can understand it as well as you did.

4. The student reads the passage.

5. The student engages in an oral retelling. Retell the text/story for a friend who has not
heard it before so your friend can understand it as well as you did.

6. The teacher scores the student’s retelling using the appropriate rubric and records the score
on the Student Profile form.

Directions: Written-to-Written

3. Retelling Procedure ~*

Part 1, Predicting (based on’t

: or two-sentence prgdicgié about t ,___é_‘t’é’xt content.
Part 2, Reading .
a. Directions

Read: the text as_many tlmes as needed. The goal is *to understand and
recall; the ‘main-ideas in the text, not: to memonze the story/information.

You s'hould retell the storylmformatton in 'your own way. When you are fin-
ished, you will be asked to retell‘ the story for a friend who has not heard or
read it so your friend can’ nnderstand it as well as you did.

b. Everyone reads the text silently.

Part 3, Retelling
Retell the text in writing for a friend who has not read the selection so your friend
can understand it as well as you did. Once you start your retelling, you may not

look back at the text.

4, The teacher scores the student’s retelling using the appropriate rubric and records the score
on the Student Profile form.

Retelling procedures adapted from: Camboume, B. & Hazel. (1987). Read & Retell. Portsmouth, NH: Heinemann
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Section V

Writing

Rationale
This assessment helps teachers understand specifically what individual children know about writing
in order to establish instructional priorities for each child in the early stages of literacy development.

Writing provides opportunities for children to gain control of important literacy practices in the early -
stages. It helps children attend closely to features- of letters and words and directs their attention to
spatial concepts It helps them develop.f_t .. of order and sequence wh11e exploring ways to

or“ stories. Writing alnlow"”chlldren to view written text

words, sentences, and compie messag
rucnal and critical factors to

from the perspective of the author, Teachers’ observati ns.
inform their decisions about whom and when o SSest :

Definition
Writing is the process of veymg ldeas to an audlence through prmted language The process
begins with learning to us anguage symbols to communicate messages fulfilling a specific purpose.
It progresses into an unde ding’ that to clearly fulfill ' writing‘purpose and create the desired
effect upon one’s audience;:the writer must, follow ever: teps "(plannlng, drafting, revising, editing,
and publishing). Young writers should' spend} t1me draftmg tintil they are sufficiently fluent with
written language. It is through. expenence ith t the writing process. and exposure to a variety of
models that children begin:to understand ‘and-use the writer’s

Assessment Guidelines Ve
In the Prompt section, you will find general; prompts provided ‘for pre- and/or post-assessment for all
grade levels. The teacher has the option of using ! the: specific grade-level prompts which are in-
cluded. Students should be provided time to plan ‘and create a draft through drawing and/or text, as
well as revise their efforts. Young writers use drawing to construct and plan their stories. They
should have ample time to draw out their ideas in preparation for their writing. Group discussion
before writing is very important for young children. It is imperative that thought be given to how the
prompts will be introduced and how students will be provided experiences to help them plan their
writing. Using the analytic rubric, the teacher evaluates the student’s writing and records the score
on the Student Profile form.

Holistic Writing Rubric

Four scoring guides for holistic assessment are provided. These guides are used to determine a
holistic score between 1 (lowest) and 4 (highest). Descriptions for each lcvcl scrve as guidcs for
further writing instruction and formation of flexible instructional groups. The student’s work is
scored at the level best describing that particular piece of writing. The teacher adds the holistic
score to the Student Profile form by recording the appropriate number.
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Analytical Scoring Rubric

Four grade-level analytical guides are provided to determine the levels at which each trait appears in
the writing. Each trait is assessed individually. Each element has a score that ranges from 1 (lowest)
to 4 (highest). This type of assessment provides information that can be used for instructional pur-
poses. Instruction is guided by recording a score for each element of the rubric. The teacher adds
the analytical score to the Student Profile form by recording a number for each element of the
rubric.

NOTE: The spelling score from the Spelling assessment should also be recorded in the Writing
section on the record sheet. The score should guide the teacher in further spelling instruction.

Writer’s Developmental Continuum
Writing behaviors are described in five phases of development. The teacher identifies the writing
phase that best describes the student’s work by analyzing the writing and observing the writer.

Analysis .
The teacher analyzes the stude; use of the analyuc rubric. This information helps

ua‘l-.chlldren Just as in other

EKC MLPP 2001 4 5.2
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Pre- and/or Post-Writing Prompts

Kindergarten-Grade Three
DAY 1: Pre-Writing and Drafting
Have the class form a circle to enable partner work and whole-class discussion. Encourage drawing
and then writing words/sentences to go with the ideas in the drawing(s). Also provide students with
paper and writing or artistic tools which might encourage drawing and writing.

TOPIC

Something I Do Well

Discussion of the topic/brainstorming, -
TEACHER: Read and disct
Are you good at doing some

* Are you good at drawing, rea
taking care of a broth ;

* What about this do y

Have students think and then share ideas: 'm a'partner ST

Briefly share ideas around. thef"f: ircl until tudents have sufficient 1deas from which to draw and
write. Write exampleslldeas on: harl; paper ‘the blackboard,~- or the overhead as students generate

them. Review/reread r responses

Pre-Writing
TEACHER: Make a drawing about what yeu do well.

Write about something you do well. Do one of the following:
e Tell about or describe what you do well;
OR

o Tell about a time you did something well.
Use examples from real life. Keep in mind that your writing will be read by adults.

Give students sufficient time to write a first draft.
Produced by Genesee Intermediate School District. GISD Assessment Pool Profiles
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DAY 2: Revising and Final Copy (Optional)

Gather students in partners, and talk about the questions below. Instruct students to share their
writing with their partners by reading aloud. Partners should talk about the following questions
concerning peer response/revising and polishing:

e In my writing/drawing, do I have everything I want to tell?

* Does my writing make sense?

* Did I write sentences to go with my picture or my web?

* Did I use spaces between my words?

 Did I try to spell words by sounding the n -or by finding them around the room?

Produced by Genesee Intermediate School District. GISD Assessment Pool Profiles
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Pre- and/or Post-Writing Prompts

Kindergarten—Grade Three
DAY 1: Pre-Writing and Drafting
Organize the class in a circle to enable partner work and whole-class discussion. Encourage drawing
and then writing words/sentences to go with the ideas in the drawing(s). Supply students with paper
and other supplies that encourage drawing and writing.

TOPIC

A Special Place

TEACHER: In our circle, we will talk.about:y

pecial place. We will make sure that
everyone has a chance to talk. e

¢  Where or what is this pl
or a place you like to visit

, outdoors yourbedmom, closet, tree house,

o  What is it like there?
* What do you do there
* Why is this place spe'c_%:_“tb- you?

Have students think and then share 1dea

ntil.students share sufﬁcwnt 1deas from which to draw and
4verhead as students generate them. Then

Briefly share ideas arot'mdfthef t
write. Write example§]_’id¢é§:6n‘*éhgér‘tfi)aper, blackboar:
review/reread responsé

Pre-Writing
TEACHER: Make a drawing about your ideas (story).

Write about a special place. Do one of the following:

¢ Describe in detail a place that is important to you; or
¢ Tell what you like to do in your special place; or
¢ Tell why your special place is importani to you; or

¢ Write about the topic in another way.

Produced by Genesee Intermediate School District. GISD Assessment Pool Profiles
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DAY 2: Revising and Final Copy (Optional)

Gather students in partners, and talk about the questions below. Instruct students to share their
writing with their partners by reading aloud. Partners should talk about the following questions
concerning peer response/revising and polishing:

e In my writing/drawing, do I have everything I want to tell?

* Does my writing make sense?

* Did I write sentences to go with my picture or web?

* Did I use spaces between my words?

* Did I try to spell words by sounding them(mt or by finding them around the room?

* Did I use punctuation and

Do I have a beginning, a

Give students sufficient time to make any addmons/chang’ $ o ‘their writing and o*make a final
copy. Collect papers. 4o tan T x

NOTE: Revising may bé

Produced by Genesee Intermediate School District. GISD Assessment Pool Profiles
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Optional
Specific Grade-Level Prompt
Preschool/Kindergarten
DAY 1: Pre-Writing and Drafting
Organize the class in a circle to enable partner work and whole-class discussion. Encourage drawing
and then writing words/sentences to go with the ideas in the drawing(s). Supply students with paper

and other artistic tools that encourage drawing and writing.

TOPIC

My Favorite Pet

Discussion of the topic/brai

i e to have. We

would like to do withi a pet.)
Have students think and then share ideas with a partner.
Briefly share ideas around the circle until students share sufficient ideas from which to draw and

write. Write examples/ideas on chart papcr blackboard, or overhead as students generate them. Then
review/reread responses.
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MLPP 2001 ‘ 9 g 5.7



Pre-Writing
TEACHER: Make a drawing about your ideas (story).

Write about your favorite pet or a pet you’d like to have. Do one of the following:

¢ Tell about how your pet (or a pet you’d like to have) is special;
OR
e Tell what you and your pet (or a pet you’d like to have) do together.

Use examples from real life. Keep in mind that your writing will be read by adults.

Give students sufficient time to write a first draft

o

DAY 2: Revising and Final Copy (thmna

* Does my writing make sense"
* Did I write sentences to go Wlth my; pic

* Did I use spaces between my words

e DidItryto spell"; v ords by soundmg them out: or by ﬁndmg them around the room?

e DidIuse punctuatlon and capltahzation?
e Do I have a beginning, a middle, and an end?

Give students sufﬁcient time to make any additions/changes to their writing and to make a final
copy. Collect papers.

NOTE: Revising may be minimal with younger students, and making a final copy is unnecessary.
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Optional
Specific Grade-Level Prompt
Grade One
DAY 1: Pre-Writing and Drafting
Organize the class in a circle to enable partner work and whole-class discussion. Encourage drawing
and then writing words/sentences to go with the ideas in the drawing(s). Supply students with paper

and other art supplies that encourage drawing and writing.

TOPIC

My Favorite Toy

Have students think and-.then shate ideas with apartnc
Briefly share ideas around the circle until smdents have: sufﬁc1ent ideas from which to draw and

write. Write examples/ideas on chart paper, b ackboard, or overhead as students generate them. Then
review/reread responses.
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Pre-Writing
TEACHER: Make a drawing about your favorite toy.

Write about your favorite toy. Do one of the following:

o Tell why your favorite toy is special to you;
OR
o Tell what you like to do with your favorite toy.

Use examples from real life. Keep in mind that your writing will be read by adults.

Give students sufficient time to write a first draft

DAY 2: Revising and Final Copy O

e DidItryto spell words by soundmg them out: or y ﬁndmg them around the room?

e DidIuse punctuatlon and capltallzatl'"
» Dol have a beginning, a middle, and an d?

Give students sufficient time to make any additions/changes to their writing and to make a final
copy. Collect papers.

NOTE: Revising may be minimal with younger students, and making a final copy is unnecessary.
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Optional
Specific Grade-Level Prompt
Grade Two
DAY 1: Pre-Writing and Drafting
Organize the class in a circle to enable partner work and whole-class discussion. Encourage drawing
and then writing words/sentences to go with the ideas in the drawing(s). Supply students with paper

and other art supplies that encourage drawing and writing.

TOPIC

A Time When I Got Hurt
Discussion of the topic/brainst i
Read and discuss the following:¢',

TEACHER: In our circle, we will talk bout a

1 W ___:_en'»yoﬁ' got hurt.. Wewlllmake sure that
everyone has a chance to talk.. o

Have each student thmk dthen sh;re ideas wi

Briefly share ideas around the circle until students pévé’»sufﬁcient ideas from which to draw and
write. Write examples/ideas on chart paper, blackboard, or overhead as students generate them. Then
review/reread responses.
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Pre-Writing
TEACHER: Get ready to write, draw, or web your ideas. Write about a time when you got hurt.

Do one of the following:

o Tell about a time when your feelings got hurt;
OR
o Tell about a time when you got hurt.

Use examples from real life. Keep in mind that your writing will be read by adults.
Give students sufficient time to write a first draft.

DAY 2: Revising and Final Copy

Gather students in partners, an” talk bout the questions below -In ct students to share their

« Did I write sentences fo go with myplcture ormyw

 Did I use spaces betwe_en?:ihy'.',._f"'("ivl'd"s"‘..?

e DidItryto speﬂ vords by "stmhding them out or" ﬁndingthem around the room?

e DidIuse punctuati%;i and capitalizati_i'
« Do have a beginning, a middle, and an end?

Give students sufficient time to make any additions/changes to their writing and to make a final
copy. Collect papers. :
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Optional
Specific Grade-Level Prompt
Grade Three

This writing prompt is formatted in a more formal manner to support student achievement in writing
as measured on the fourth grade Michigan Educational Assessment Program (MEAP) test. Suggested
times are offered to help prepare students to write on demand. Activities are inclusive of several of
the writing process elements. Teachers’ observations are crucial as students learn to manage
these timed tasks.

TOPIC

Friendship
Grouping Students

times during the first two days of testing,
tartners Dependmg»'on iclass size, you
group of four students. Use:a grouping method that
hers may prefer to as31gn students to groups; others

On the day before the assessment; inform students thaj
they will work in groups of three and w1ll S
may need to allow for one group 0.

nor should it be the teacher’ s ch01ce

DAY 1: Pre-Writing and Drafting

Getting started

Peer diSCUSSION .....oeevererecennrneennnenera e i diiuiineennesnnennes 10 minutes
Listening and sharing responses .......c..cceceerveeruererverasnenne 10 minutes
Pre-writing and drafting...........cococvvevvvnvinrueineverecnecsnnnnne. 20 minutes

TOtal ...cveeenreeeereneeseneeiennrenane 45 minutes

Read to the students each task that has a separate set of instructions.

Getting Started

As students enter the classroom, remind them to sit near their partners. (See Grouping Students
above.) When all students are seated and everyone has a pen or pencil and paper (or a test booklet,
if applicable), proceed as follows:
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TEACHER: This class is going to take a test to see how well all of you can write a paper. We
will take the paper through a writing process over the course of three days. The process
includes pre-writing or gathering ideas; drafting or writing a paper the first time through;
revising; and proofreading. It is important that you do your best.

All of you will be working on the same part of the task at the same time. You will have a time
limit and, for the most part, will be working alone.

Please clear your desks of everything except your pens or pencils. You may use a dictionary, a
thesaurus, a spelling book, and/or a grammar book.

TEACHER: We are now ready to begin, so please give me your attention. Please write your
identification number (or name) on the top of your paper.

You will be thinking and writing about the ¢'of friendship.

,,,,,,

On your prompt, you will nolwe thi prmted concerning this topic. I will read

speak.

---------

Think about friendship.

« Think about your friends.’;
*  What is a good friend?

» How do you makefrlends

e What do you do tobea good friend?

* Why is it important to have friends?

TEACHER: In a moment, I will ask you and your partners to briefly talk about how you
might answer these questions.
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Student’s Name Date Grade

DIRECTIONS: Talk about these questions with your group, making sure everyone gets to speak.

Think about friendship.

1. Think about your friends.

2. Whatis a good friend?

4. What do you do to f)f: a good friend?

5.  Why is it important to have friends?
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PEER DISCUSSION

TEACHER: As you have a discussion with your partners, go through the questions in any
order. Make sure all of you get to speak, and do not trade papers. This is an oral discussion.
You may wish to spend more time on the questions that most interest you. You will have

ten minutes to discuss them with your partners. Please begin.

Wait ten minutes.
LISTENING AND SHARING RESPONSES
TEACHER: I need your attention. Now that you have had some time to discuss these

questions, I would like you to share some of your ideas with the rest of the class. What
were some of your ideas?

Go around the room, asking for volunté%" :40 ‘Shari deas that came up in small groups. Time this

writing about the ideas

THEN SAY: As I read “Writing about the To ' aloud, please follow along silently.

WRITING ABOUT THE TOPI
Write about friendshij

You might, for example; 'do one of the follos
» Tell what you do to be a good friend; oF
 Think about one of your friends. Explain what that person does to be a good friend; or
o Tell about a time when you made a new friend; or |

» Describe how friendship makes your life better; or

¢ Write about friendship in another way.
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Student’s Name Date Grade

Writing about the Topic
Write about friendship.

You might, for example, do one of the following:

1. Tell what you do to be a good friend; or

2. Think about one of your

3. Tell about a time when"you made a new fuend,or _.

4. Describe how friendship makes your hfebetter, or. |

5.  Write about friendship in another way.

‘ MLPP 2001 109

IToxt Provided by ERI




TEACHER: You may use examples from real life, from what you read or watch, or from your
imagination. Your writing will be read by interested adults.

THEN SAY: Before you begin to write your paper the first time through, you may want to list,
cluster, outline, web, or free write. When you are ready, you may begin your draft. You may
write in either pencil or pen. You may write in cursive, or you may print. There will be no
talking allowed during this part of the test. You will have the next 20 minutes to get your ideas
down on paper. Please work on your own during this time. Do not disturb other students. Later
you will be sharing your work with your partners.

After 15 minutes have passed,

TEACHER: You have five more minutes left to write today.

Review of writing ...........:.
Drafting and revising’
Peer response ...

......... 45 minutes
On Day 2, students will continue working on:their.rough drafts Students will have 5 minutes to look
over their work from the day before, 25 minutes for drafting and revising, and 15 minutes for peer

response.

TEACHER: Please take a seat close to the partners you worked with yesterday. Does
everyone have a pen or pencil?

When all students have been seated and everyone has a pen or pencil,

TEACHER: We are now ready to begin. Please give me your attention.
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THEN SAY: Today you will continue wrifing about the same topic you worked on yesterday.
REVIEW OF WRITING
Distribute papers to each student individually.

TEACHER: We will begin by looking at “Writing about the Topic” again. I’ll read it aloud, and
you can follow along in your prompts.

Read the “Writing about the Topic” on page 5.16 aloud slowly and clearly from this document.
TEACHER: Take some time to reread your work from yesterday.

DRAFTING AND REVISING

Wait five minutes.

rewriting as you think
again. You can begin

TEACHER: Stop, please. Put your pen o 3

PEER RESPONSE

When students are ready,

TEACHER: You and your partners will each take a turn reading y(;ur writing aloud. Listen

carefully when your partners are reading so you can help them with their writing. Make sure
all of you have an equal chance to get help with your writing.

BEST COPY AVAILABLE
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After you read what you have written, work with your partners to answer the questions on the
board (or on the sheet I’ve given you) and any other questions you may have about each
other’s writing. Make sure all of you receive comments about your writing. I will read the
following questions aloud:

e Is my writing easy to understand?

e Does my writing sound good?

e Is my writing ihteresting?

o Is there anything you would like to know more about in this piece of writing?

e What do you want to know?

e Is there anything I should take

During this time, students may wi
on other students’ papers. Teache

After ten minutes,

I will now collect your:papers (booklets)

Collect the papers from each student individuatt
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Student’s Name Date Grade

Peer Response

You will have 15 minutes for this activity.

After you read what you have written, work with your partners to answer the questions on the board
(or on the sheet I’ve given you) and any other questions that you may have about each other’s

writing. Make sure all of you receive comments about your writing. I will read the following
questions aloud:

1. Is my writing easy to understand?

2. Does my writing sound good?
3. s my writing interesti

4. Isthere anything y would hketoknowmore about in thlsplece of writing?

5.  What do you want to know?

6. Isthere anything I should take out?

7. What could I do to make my writing better?

113
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DAY 3: Revising and Proofreading

The following are activities for Day 3 with suggested times:

Considering checklists (revision and polishing)............. 15-25 minutes
RECOPYING ...cooireetirenrineeseeeessresseessnessessennassscssssssssssnssses Remainder of time
Total ......ovrverireeiececenecneenes 45 minutes

Students will be asked to return to the drafts they have written and spend some time using checklists
to help revise and polish their work. Students will continue to work on their drafts and then copy
their final drafts on clean paper. Students will NOT be working with partners on this day.

When all students have been seated, distribute to individual students their original papers and new
paper for use in final drafts.

TEACHER: We are now ready-to egin;

! _}ease'give me your attention. Do all of you have your
own paper (booklet)? Do all-,-:‘ ' .

Today you’ll work alone to revise and proofread you paper.'You:may use a dlctlonary,
thesaurus, a spelling book, and/or a gram boo durmg this time. 4

CONSIDERING CHECKLISTS
TEACHER: Today you w:ll (l) reme your paper (which means rethmk your ideas) keeping
in mind what your partners may have said yosterday, (2) pollsh your paper (which means
editing and proofreading), and (3) recopy your paper ‘asneatly as possnble.

Use the checklist on the board (or that I~-have glven you) as you revnse and polish the piece you
have written. Any wntmg you want scored should be on:your:f final draft paper.

Checklist for Rev151on
* Do I have a clear central idea that conno_(;. WIth rhe topic?
* Do I stay focused on my central idea?

* Do I support my central idea with important details/examples?

* Do I need to take out details/examples that DO NOT support my central idea?
e Is my writing organized and complete with a clear beginning, middle, and end?
* Do I use a variety of interesting words, phrases, and/or sentences?

Checklist for Polishing

» Have I checked and corrected my spelling to help readers understand my writing?
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e Have I checked and corrected my punctuation and capitalization to help readers
understand my writing?

THEN SAY: Reread your writing. Then think about these questions as you work on your own
to revise and polish your writing from Days 1 and 2 (five minutes). Be sure to plan enough time
to copy your paper. Use as many pages as you need to write as complete a response to the topic
as you can. Only the writing in your final draft will be scored, so you must have your entire
paper copied into a new document by the end of the next 45 minutes. You may cross out any
errors you make. Neatness doesn’t count. You may now begin.

After approximately 25 minutes have passed,

TEACHER: You have 20 minutes left to work. If you haven’t already started copying over your
final paper, you’ll want to start now.

After approximately 15 more minutes:hav

TEACHER: Stop, please. Finish the Sen

ol are now writing. Put yourpenor pencil down,
and look up. I will now collect y s T T

(Adapted from MDE MEAP format)
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Student’s Name Date Grade

Checklist for Revision

1. DolIhave a clear central idea that connects to the topic?

2. Dol stay focused on my central idea?

3. Dol support my central idea with important details/examples?

4. Dol need to take out defa
5. Ismy writing organized and ¢

6. Do luse a variety of interesting words, pp,rasﬂeé,f,arjljt v"o,r: se_;iieﬁées?"

Checklist for Polishing:

1. HaveI checked an(;..ggirrected my spelling fhei'p éédgg_’:é;uﬁdéfétand my writing?

2. Have I checked and corrected my punctuation and capitalization to help readers understand my
writing?

116
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Spelling

Rationale
Spelling helps students gain precision in their writing and helps them communicate effectively with
others. Greater skill development increases flexibility and maximizes control of written language.

The Spelling assessment helps teachers understand specifically what individual children know about
spelling in order to establish instructional priorities for each child in the early stages of literacy
development. Teachers’ observations are cruc;aland critical factors to inform their decisions
about whom and when to assess.

Teachers with an understandm of th
accurately assess developmen

3]

pment f -spelllng and phonologlca.l encoding can more
c 'as mom expenences Writing can be

g ability since
3at all students

continue to progress.

Definition : _
Spelling is the process of representmg spokens® language by letters and diacritics (additional marks
used to describe the pronunC1at10n of René govemed by nles and exceptlons

Assessment Guidelines : -
The teacher uses the wntmg sample from the writing promp__ mltlally determine the child’s level
of spelling knowledge and to identify the stage. of development 'The student’s stage of development
is recorded on the Student Profile form. G R

Analysis
The teacher analyzes the writing for spelling knowledge using the spelling stage descriptions and
finds the stage best explaining the spelling development found in the writing sample. By assessing
other pieces of the student’s writing, the stage of development can be confirmed or adjusted.

BEST COPY AVAILABLE
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Spelling Developmental Stages

Preliminary Spelling

The writer is aware that print carries a message and uses writing-like symbols to represent written
language. The writer uses known letters or approximations of letters to represent written language
and assign a message to own symbols. Letter strings are mainly used.

Semi-Phonetic Spelling

The writer uses left-to-right letter sequence with a mixture of upper and lower case letters. The
writer represents the sounds which are most obvious and represents whole words with one, two, or
three letters. The writer mainly uses consonants and is confident to experiment with words. There is
evidence of spacing between words.

Phonetic Spelling

The writer chooses letters on the bas jout regard to conventlonal spelling patterns. The
' ¢ evidence of vowel markers. The
11n 1f-formulated rules, rather than
generalizing rules or patterns, and is willing to ¢t Some o;;;ﬁ'lon high-frequency words are

spelled correctly.

Transitional Spelling ‘ : :
The writer uses letters to: "'fpricsent I yowel'and consonant soung word;- placmg vowels in
every syllable. The writer by to-use visual strategles, such:as lédge 'of common letter
patterns and critical feature of-words. The writer. _'mcorporates corwct épellmg of words but in the
wrong form (there/their). The writer willingly take risks‘and is not llrmted by adherence to known

words. High-frequency words are spelled correctly

Independent Spelling: : Eoon B A

The writer appropriately uses the:many patterns and rules characteristic of the English spelling
system, includes a large’bank of known words automatlcally tecalled, and considers alternative
spellings. Independent spelling means studcnts can speII words defying rules and/or which rely on
context; for example, there/their. Personal constructlons are used for unfamiliar words. There is
evidence of visual scanning present.

The stages of spelling development are modifications of: Education Department of Western Australia. (1994). Spelling First
Steps. Melbourne, Australia: Longman Australia Pty Limited
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Preschool/Kindergarten Holistic Writing Rubric

The writing/drawing sticks to the topic and shows development of the topic with text-enhancing
drawing. The writing includes appropriate details or examples using prior knowledge and/or
experience. The writing consists of two or more sentences and shows a logical sequence from
beginning to end. The writing is interesting to the reader. The writer may take risks with inter-
esting words and a variety of sentence structures and uses humor, descriptive detail, and words
available in the room. The writing consistently demonstrates knowledge of sound/letter corre-
spondence and accuracy in punctuation and capitalization. Spacing between words, accurate
letter formation, and left-to-right sweep contribute to ease of reading. Surface feature errors
(spelling, capitalization, grammar, and punctuation) do not interfere with understanding.

The wntmg/drawmg is on the topxc and §h w§:development of the topic with details and
#The wntmg demonstrates some knowledge of
: unctuatlon and capitalization.

Sentences and vocabulary ar

Generally, the correct -initial OndhtS‘ are present for most "wo‘ ds.

The wntmg/drawmg ows'little or no developmen‘ _f the topic: ”The writing shows little

direction, and the voc;clbulary is limited;.using one or. two-words, not a complete sentence.
The writing shows llttle or no:use of writin conventlons or sound/letter correspondence.

BEST COPY AVAILABLE
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Grade One Holistic Writing Rubric

The writing sticks to the topic and shows development of the topic with text-enhancing
drawing. The writing includes appropriate details or examples using prior knowledge and/or
experience. The writing develops a beginning, a middle, and an end with an effective lead or
ending. The writing uses interesting words and variety in sentence structure and appropriately
uses humor, descriptive detail, and words available around the room. The writing consistently
demonstrates knowledge of sound/letter correspondence and accuracy in punctuation and
capitalization. The writing provides spacing between words, accurate letter formation, and
left-to-right sweep which contribute to ease of reading. Surface feature errors (spelling,
capitalization, grammar, and punctuation) do not interfere with understanding.

spment. The text matches the picture through
) .ic with a beginning, a middle, and an end and

The writing is on the topic and shows deve.
details/examples and attempts to, dcve
holds the reader’s attentlon.=-:~

Profiles in Excellence, Van Y Elementary, Atherton, MI
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Grade Two Holistic Writing Rubric

4  The writing is on the topic with details/examples that are age and topic appropriate. The writing
has a clear beginning, middle, and end and creates emotion in the reader through effective word
choice and varied sentence structure. The writing generally shows accuracy in punctuation and
capitalization and demonstrates knowledge of sound/letter correspondence and spelling rules.
Errors do not interfere with understanding.

3 The writing is on the topic and shows development of the topic with some details/examples.
The topic is developed through an attempt at a beginning, a middle, and an end. The writing
holds the reader’s attention with attempts at descriptive word(s) and varied sentence structure
and shows attention to conventional spelling, capitalization, and punctuation. Surface feature

errors (spelling, capitalization, grammar,:and;; unctuation) do not interfere with understanding.

& of wrmng conventions.

Surface feature errof ,;_make understandm y difficult :

125

Profiles in Excellence, Kearsley Community Schools
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Grade Three Holistic Writing Rubric

4  The writing is clearly focused on the topic and supported with appropriate details and/or
examples. The writing shows a clear beginning, middle, and end, and ideas are separated into
paragraphs. The author’s voice/personality engages the reader and/or evokes emotion through
effective word choice and varied sentence structure. Sentences are complete, and surface
feature errors (spelling, capitalization, grammar, and punctuation) are minimal.

3  The writing is focused on the topic and includes details/fexamples. The writing shows an attempt
to organize using a beginning, a middle, and an end, and the ideas are separated into para-
graphs. The author’s voice/personality is evident through the use of descriptive words, as well
as varied sentence structure. Sentences are complete and surface feature errors do not interfere

with understanding.

2
sunple sentence structure;
understanding difficult.

1

12

Profiles in Excellence, Kearsley Community Schools
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Writing Continuum Sample

Phase 1: Pre-Emergent

In this phase, children are experimenting with marks on paper to make connections between spoken
and written language. They scribble and make marks on paper as they attempt to copy adult writing
and communicate a message through their scribbles.

-_'.'Studé'm's were asked f& &raW and wﬁte.abqqt:.Hailléz\w.eéﬁ.

The writer: ' :

* makes random or scnbble marks on paper'"' T X

» scribbles in lines, sometimes with break‘s"m the scnbbles

e draws symbols consisting of straight and: curved lines that look like letters;

* mixes letters, numbers, and invented letters together

» experiments with letters, often reversing or making mirror images;

* copies forms of some types of writing such as letters and lists; fills in forms like bank slips and
order forms with neat scribbles;

» mixes up capital and lower case letters; usually prefers to use capital letters;

* copies print s’he sees around her/him;

 shows beginning awareness that writing progresses from left to right and top to bottom;

* role-plays writing messages for reason; for example, phone messages and shopping lists;

* recognizes own name in print and tries to write it;

* repeatedly uses first letter and other letters from her/his name or other well-known sources when
writing;

» sometimes thinks her/his writing can be read by others; and/or

s creates a picture which relates to the topic.

Adapted from: First Steps in Writing: A Developmental Continuum. Portsmouth, NH: Heinemann

EMC MLPP 2001 5.35
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Phase 2: Emergent Writing

In this phase, children know speech can be written down and that print represents the spoken word.
They understand that writing progresses from left to right and top to bottom. They experiment with
writing letters and words.

. Students ché' dsked to draw and write about 4 special plice.

The writer: -

 tries to read back her/hls own writing; : -

» knows that the written message stays the satie. but does not always “read it” the same way,

« voices thoughts while writing;

e mixes up capitals and lower case letters;

» can tell the difference between numbers and letters;

» “writes” from left to right and top to bottom on a page;

» starts to leave spaces between ‘“‘words;”

» shows that one letter or letter cluster represents one word;

« repeats familiar words when writing;

e uses a mix of conventional and invented spelling;

« starts to notice features like periods and commas and uses them throughout her/his writing;

» dictates slowly when an adult is writing for her/him;

« attempts different forms of writing; for example, letters, lists, phone messages, stories, and
greeting cards;

» creates detailed pictures relating to topics; and/or

e demonstrates knowledge of letter/sound correspondence.

EKTC MLPP 2001 132 BEST COPY AVAILABLE s .36




Phase 3: Developing

In this phase, children write about things that are special to them. They are beginning to write for
other people (teacher or parents). They know what they want to write and struggle to put it on paper.
If they are concentrating on one thing, they often lose control over another; for example, if they
concentrate on neat printing or on spelling, they may “lose” what they want to say.

o—
—

2200 ol -
-

/.\{.\ AVEENE

J

g0 s

. -'At_,.Situdents were asked to draw:and writs lzouta special place.

The writer: L

» uses a small range of familiar forms of wntmg, for example, letters, stories, recipes, and lists;

 often writes about personal events; for example, holidays, pets, or something that has happened;

e writes in sentences; )

* uses transitional or sequence words, such as “and then,” often in her/his writing;

* includes a beginning, a middle, and an end,;

 may begin to make simple corrections. The writer may be overwhelmed if asked to correct
writing of which s/he is very proud, o

* attempts to use some punctuation, such as periods, capitals, and question marks;

 sometimes writes on the same topic or uses the same sentence beginnings again and again;

 talks with others to plan and revise own writing;

* provides some detail and description in writing; and/or

 uses accurate spelling of high-frequency words.

[l{[lc MLPP 2001 133 5.37




Phase 4: Fluent Writing

In this phase, writers know most of the basic elements of the writing process. They are able to
choose different types of writing to suit different purposes. When they are focusing on learning a
new skill, they often appear to regress in other areas.

My Special Spot

My special spot is across the pond, and on a fallen down tree. We call it our fort There is
roots sticking up like a big chair When gou climb up the tree. at the very top it is like alook out: Also
you can sit down and let your feet dangle.

There is a ravine across fromit. IF you:& o
would climb all over. and look for new excit
try and take over the place, be cwse s

3 over you will be in a huge meadow! Jessica and 1
. We pretend people are coming and are going to

» includes sentences that vary in length, orgamzatwn and complexity;

» selects vocabulary appropriate to specific curriculum areas;

» proofreads and edits her/his own work reasonably well;

 enjoys having fun with language; for example, puns and names; and/or

* begins to adjust vocabulary according to the audience; for example, when writing a story for
young children, s/he will include a less complex vocabulary than in writing a story for adults.

BEST COPY AVAILABLE
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Phase 5: Proficient Writing

In this phase, writers have developed a personal style of writing and can adapt different forms of text
to suit different purposes and audiences. They have control over spelling and punctuation and select
appropriate words from a wide vocabulary.

A Clean Soul
To me the shower is much more than a place to bathe regularly. It has a special effect on my

brain. The water pelting down on my head activates the pile of mush into a thinking machine. In the
shower I feel revitatlized and clean dep down. That's why it's so special to me.

stable. it is small, which gives it a cozy effect lika a
he air. giving it the quality of a fresh picked
diny spring day with fresh foilage growing

My shower is always warm and Feels com
quaint cottage. The fragrance of m
bouqget The soft sprinkle of water
underfoot The overdll effect:is;q.disir

living room, my mother o{"fén i ,f’éwpf'mg achvrhes by’ glvmg med chore on fhe phone might ring.
When i am in the shower I endure no mferupflonsand have'time fo myself. This is important in a large
family. It's a haven fo just get awag Fr'om ltall and relax R

The shower was a npve! |de ich .Iéam greaﬂg appr-ecu:‘hve oF and revitatlized by. It calms
me and adds a bmskness fofa daﬂy FOU'I'Ine The shower st unlque and pmvafe place for me to relax
in and be my self ‘ :

“Students were asked tb draw ‘and write about a special place.

The writer:

¢ demonstrates success in writing a wide range of different types of writing; for example, essay,

narrative, persuasion, and technical writing;

sustains coherence and cohesion throughout writing;

demonstrates the ability to view writing from a reader’s perspective (sense of audience);

consciously varies writing to suit audience needs;

uses a wide range of words that clearly and precisely convey meaning in a particular piece of

writing;

uses a variety of simple, compound, and complex sentences appropriate to text form;

+ edits own writing independently, during and after composing;

» selects and makes appropriate use of writing conventions; for example, punctuation, grammar,
organization, presentation, and layout;

¢ is beginning to convey mood, atmosphere, and shades of meaning; and/or

* takes notes, selects and synthesizes relevant information, and uses plans when writing.

MLPP 2001 135 3657 COPY AVAILABLE 539



Revisions for Young Writers

Writers at every level-from beginning to professionals—need to revise their drafts to bring them to
publication quality. Developing writers revise primarily to clarify and add more information. Fluent
writers streamline their writing and remove clutter.

NOTE: Revision is always easier if the writer has selected her/his own topic and has written from

personal experience. The writer relates personal knowledge about the subject and can find

incongruities and inaccuracies.

Kinds of Revisions

Additions

Additions might be the following:

Substitutions ‘
Substitutions are more difficult for young wri ers than 'addltlons

more coloring in picture writing
more elements to picture writin
more letters per word  ®i
more words per sentence
more sentences

more action in picture writing
more expression of feehngs
concrete examples
cause and effect
explanation
specific nouns
proper nouns
descriptive words: verbs, adverbs, and
sound effects
literary devices

Substitutions might be the following:

O

FRIC MLPP200!

Aruitoxt provided by Eic:

synonyms
phrases

verb tenses
sentences
points of view

Freeman, M. S. (1999). Building A Writing Community: A Practical Guide. Maupin House Publishing

136
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Deletions
Deletions are more difficult than substitutions. All writers cherish what they write.

Deletions might be the following: ,
» repeated words

e extra words

e dialogue that does not advance the plot

Reorganization

Organization is a high-level thinking skill. It requires an ability to put events in sequence, arrange
objects or symbols in order, sort information, make comparisons, group like things together, and
manage space.

Reorganization requires writers to see the inaccuracies in their organization and then do something
about them. It is the most difficult revision skill-of all for young writers.

Reorganization might be the followin
* moving words
* moving sentences
» changing order of paragraphs'
* changing beginnings or endings
* changing the point of view

O
ERIC MLPP2001 5.41
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Section VI

Concepts of Print

Rationale

This assessment helps teachers understand what each child knows specifically about book concepts,
directionality, and concepts of letters, words, and punctuation. Teachers’ observations are crucial
and critical factors to inform their decisions about whom and when to assess.

Definition

Concepts of print is the knowledge of print aw rer \ss and book handling skills.

Assessment Guidelines

Materials
Select an emergent-level book that has the features 1

1. The book should be developmy tall ppropriate‘and reflect the child’s interests and literacy
experiences. : S goLE e i

2. The book should contam at least one example of thig ollowing A.features
e Print and illustration'on a single pageo copsecutive pages;
 Multiple lines of text on a single px ingle lines of text for word concepts;
* A variety of punctuation marks' penods question marks exclamatlon marks, quotation

marks, and commas; :and/or ; :

. Appropnate&z ]

Procedure N
1. The assessment area should be quiet andifree from major dlstracuons Generally, a small table
where you can sit beside the child is sufﬁcgq:n_t '

2. Preview the teacher prompts on the Concepts of Print chart (page 6.4). Mark locations in the
book where you will ask specific questions.

NOTE: Post-it notes labeled with the teacher prompts from page 6.3 will make the task easier. This
will make it possible to move smoothly through the book, reading the text to the child and asking the
appropriate question when the opportunity arises.

3. Record anecdotal observations of students’ behaviors as they use the book.

4. The Concepts of Print chart gives the teacher’s words for each section of this assessment. Begin
by giving a text to the student. Be sure to hold the text by the spine of the book to avoid guiding
the student in the use of the book.

p
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5. Place a check (V) in the column for a correct response. Mark a dot (¢) in the column for an
incorrect or no response. Record the incorrect response in the “Comments” column.

6. If the child struggles with the tasks on the Concepts of Print assessment, discontinue and finish
reading the book to the child. Make the experience a positive one.

7. Total the number of correct responses, and record in the score box and on the Student Profile
form.

Analysis

The teacher analyzes the child’s correct and incorrect responses and the teacher’s observations of the
child’s behavior about book features to determine concepts of print strengths and areas of instruc-
tional strategies. The teacher may use the bracketed concepts to help in the analysis of the child’s

‘f analysis is to generate several questions about
v _due to the form of the letters; i.e., font style or
size; the language that was usediin d: ribmg the Jetters; i.e., capital, rather than big letters; or was
the drfﬁculty in the child’s understandmg of the spatral posmomng ‘of the 1etter i.e., first, last? The

tion). Did the use of one prompt affect the student’ s rformance" The outcome of this type of

analysis will help guide the teacher’s instruc"f

NOTE: Sometimes children become confu about book, print, and reading’ concepts as they are
learning. Reassessing somié- chlldren on the ‘entire Concepts of Pnnt -assessment may be warranted,
especially if a child is makmg slower ‘progress than ould’be expected '

It is not necessary, however to re-administer .t ‘entire C ncepts of Print assessment to every
child. For some children, it is sufﬁcrent to T ’-adrmmster only the sectlons .on which the child has
difficulty. it =

Teachers will gain useful mformatlon regardmg the student s performance as they reflect on
answers to the following:questions and/or statements L
What does the child control and what does the;:chrgld' still need to learn in each of the following
categories: o

* book concepts

» directionality

* concepts of letter

» concepts of word

* punctuation

» reading concepts

Many of the materials included in the Michigan Literacy Progress Profile were adapted from: Clay, M. M. (1993). An
Observation Survey of Early Literacy Achievement. Heinemann
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Concepts of Print-Individual Score Sheet

Number correct = score for Concepts of Print

Code: v Correct response

° Incorrect response or no response Grade Level

Student’s Name

Date

Score Comments

The student POINTS to:

1.

the front of the book

the back of the book

the title

the text

where to begin reading the:story

the direction in which to read (left to right)
where to go next at the end of the: e’

PN AW

words one-to-one s the teachier reads one

9.

(voice-print matchés) ~ v Wit
the first word on the Page

10.

the last word on the page

The student FRAMES:

11.

one word/two words::., -

12.

the first letter in a word

13.

the last letter in a word

14.

one letter/two letters

15.

The student points to and names any three

letters on the page (_ __ __).

The student POINTS to or FRAMES:

16.

a capital letter

17.

a small letter

18.

a period (.)

19.

a question mark (?)

20.

an exclamation mark (!)

21.

quotation marks (“”)

22.

a comma (,)

SCORE: Total Number Checked

Adapted from: Clay, M. M. (1993). An Observation Survey of Early Literacy Achievement. Heinemann

Q
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Concepts of Print

No. Concepts Prompts Responses/Scores

1.| FRONT COVER Show me the front of One point for the correct
(Book Concepts) this book. response

2.| BACKCOVER Show me the back of One point for the correct
(Book Concepts) this book. response

3.| THETITLE Show me the name of One point for pointing to the
(Book Concepts) this book or story. title on the cover or title page

4.| PRINT CARRIES THE | Show mewhereI One point for print, zero
MESSAGE start res points for the picture
(Reading Concepts) :

5. BEGINNING OF TE! Show me with your 1 ne point for pointing to
(Directionality Concept. Where I bave to begi e first word

6.| LEFTTO RIGHT;.TOP - iOne pomt for moving
TO BOTTOM™ eft'to: nght on the page with
(Directionality Concepts)..| : -‘-ﬁnger

7.| RETURN SWEEP W One.point for return sweep
(Directionality Concepts) i e .-;.;;{(t@bf-line to bottom line)

8. ONE-TO-ON : _:_50ﬁé‘point for one-to-one
MATCH : ““matching of print with the
(Reading Concepts) spoken word

9.| FIRSTWORD Use ydiif:f.iﬁger to One point for pointing to
(Concepts of Word) show me the first word the first word on the page

on this page.
10.; LAST WORD Use your finger to One point for pointing to
(Concepts of Word) show me the last word the last word on the page
on this page.
11.| WORD Move your fingers (or One point for BOTH
(Concepts of Word) the cards) until I can see correct responses
one word. Now show .
me two words.

E KC MLPP 2001
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Concepts of Print (Cont’d)

No. | Concepts Prompts Responses/Scores
12. | FIRSTLETTERINA Show me the first One point for the correct
WORD letter in a word. response
(Concepts of Letter)
13. | LASTLETTERINA Show me the last letter One point for the correct
WORD in a word. response
(Concepts of Letter)
14. | ONE LETTER/TWO Move your fingers (or One point for BOTH correct
LETTERS the cards), and show me responses
(Concepts of Letter) - Now show
15. | LETTER NAMES {':'Qne point for pomtmg and
(Concepts of Letter) - :
16. | ACAPITAL LETTER
(Concepts of Lett
17.| ASMALLLETTER® One point for pointing to or
(Concepts of Letter) framing a small letter
18. | PERIOD (.) 3 One pomt for naming and/or
(Punctuation Marks \ gicmonstraUng an understanding
i "of what a period means
19. | QUESTION (?7) One point for naming and/or
(Punctuation Marks) demonstrating an understanding
What is this for? of what a question mark means
20. | EXCLAMATION (}) What is this called? One point for naming and/or
(Punctuation Marks) or demonstrating an understanding
What is this for? of what an exclamation point
means
21. | QUOTATION (“”) What are these called? One point for naming and/or
(Punctuation Marks) or demonstrating an understanding
What are they for? of what quotation marks mean
22. | COMMA (,) What is this called? One point for naming and/or
(Punctuation Marks) or demonstrating an understanding
What is this for? of what a comma means
Q
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Section VII

Oral Reading

Rationale
Oral reading provides a window for the listener to understand the integration of skills that the child
uses to read. Children who read accurately, quickly, and in phrased units, often do better on assess-
ments of reading; their attitudes toward reading are more positive; and they are more likely to read
for pleasure. Being able to read fluently plays an 1mportant role in becoming a good reader. We also
know that the integration of reading skills, opriate text level and genre, fosters reading
rates and accuracy related to comprehension

‘written form the ¢ ild

1 ral reading. By listening to,

One way to assess fluency is ,
ither information about the

teacher may use the Oral Readin
strategies an individual child knc
crucial and critical fact

Definition

grouping words into meamhgful chunks 'axid using mtonat:ons’that rc:t_'le_ct ‘the appropriate meanmg
of text. Rate refers to the speed o oral and/or silent readm ured in words per minute.
Reading strategies include cues such as structure of an : age, meanings, and visual components.

Assessment Guidelines 5
The teacher assesses each child individually. The assessment area should be quiet and free from
major distraction. The teacher sits at a small table beside the child. Here a book can be placed on the
table in front of the child at a comfortable angle and distance. Sometimes classroom teachers take
oral reading records into the classroom during small group time and/or during “drop everything and
read” time.
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The teacher uses classroom observations to determine if a child is ready to have an oral reading
record taken. If the child demonstrates an understanding of words, sentences, and story knowledge,
as well as some word recognition skill, s/he may be ready to read a portion of text needed for an oral
reading record. The earliest oral reading record may be the “reading” of pictures as the child labels
or creates a story based on the child’s experience and the pictures. Periodically, the teacher assesses
all of the children so records of each child’s growth in reading can be maintained. Taking oral read-
ing records more frequently on children who are not making expected progress will help the teacher
make informed decisions about what strategies to emphasize during small group guided reading
activities.

Running records should be analyzed for student strengths and instructional needs in order to provide
criteria for planning future lessons and forming purposeful temporary groups for guided reading.
Guided reading lessons use the text level corresponding to the group’s instructional level. However,
sometimes the group may include a range of read.mg levels because the students need a lesson
pertaining to a specific skill or strategy.

Procedure

1.  Select several books th y ‘appeal’ to the mtemts of tbe Ten’t to be assessed. The books
Stul -performance level. Generally,

should also be at a readabihty level that matches the stud P
taking a running record at a child’s mstruetl" na evel wﬂl allow you to obtain the most dis-
criminating information for instruction; AddltlonaI%eral reading records can‘ ¢ taken to

establish the mdependent level'of the-student.

2.  Sit with the child at a

_,1 table Where you may hear and recorf her/hrs words quickly and
accurately. s e TR e

3.  Ask the student to choose a book that slhe wouldihke to read from your book selection.

4. Observe what book ues the student uses as s/he prepares to read the text; i.e., pictures on front
of the book and the:title - - A

5.  Ask the student to glve a prediction regardm what-,rmght take place in the book, and record
the prediction. :

6. Say to the student: I want to write down everything you do correctly as you read, so I am
going to be writing down a lot of your words. I will try to write quickly, but I want to be
accurate. Please read at a comfortable rate so we can both understand the story.

7. Then turn to the 100-plus word passage that you have pre-selected for the student to read
aloud. Generally, this passage should be at the beginning of the book, or you need to set the
context for what has occurred prior to the events being read about in the passage.

8. Make a written record of the words the child is reading, using the notation system that has been
taught in training.

1
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ORAL RETELLING OF TEXT JUST READ

1. Continue this assessment by asking the student to retell the text portion that was just read
orally. Say to the student: Please tell me what you understand happened in the story that
you just read to me. Pretend that I did not hear you read the text and that you want me to
know what happened. '

2. Using the narrative or informational retelling rubric that is provided, record the level that the
student’s retelling is most like. It is possible that a student will be at different levels on the
rubric for different text qualities.

3. If an emergent reader is unable to gain meaning from a story because of multiple errors,
the reader may demonstrate comprehension of a story by retelling one that you read aloud to the
child. If you believe that further comprehens1on information may be needed, you may also use
the oral/drawing retelling of a teacher-re

Recording Student Progress::
The teacher will record the be
scores using the Oral Reading ¥l
(pages 7.12, 7.13, and 7.14) for’ Criteria. The level-‘thf
performance is located and recorded ont
' selected passage with
& sui Ible matenals It is also
helpful to record each stu ent’s inde ’ndent readmg leveli(the s student is ablekto read a selected
passage with 95 to 100 perc_ _;a'ccuracy) in the Observauon/Comments section of the individual
Student Profile form. This Wil help teach prov1de students ‘with appropnate books that can be
read independently. W

Analysis
The analysis of an oral readmg récord begms by 1denufymg wh1ch cuemg system the child uses most
often. If the child is making substitutions in text that are based totally on one cueing system, then
additional instruction to’dévelop awareness; and use.of oﬂler ¢ueing systems would be the next step.
A good reader will use visual, meaning, and’ structure cues flexibly and strategically when trying to
determine an unknown word during reading. ~ "

Consideration should be given to the accuracy and self-correction rates of the child as s/he reads. If a
child makes multiple errors and shows little effort to self-correct, the teacher may wonder if the child
views reading as word calling, rather than as making meaning or communicating ideas. Another
concern is the child who stops to work on every word for accuracy, relying only on visual cues to
determine the word, rather than crosschecking for meaning and structure cues.

A third way to analyze the approximations that the child made while reading is to categorize the
types of words that created difficulty for her/him. Are the words names or technical terms that are
connected to the content and may reflect a lack of background knowledge about the text?

BEST COPY AVAILABILIE
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Oral Reading Record

Student’s Name Age

Date Grade

Text Difficulty
[ ] Easy Text 95-100% Correct)
[] mmstructional Text (90-94% Correct)

D Hard Text (Below 90% Correct)

Text Familiarity
I:I Not Previously Read

I:I Previously Read

Text Title:

Text Level:

x100 = %

Total Words Errors

Total_Self—Correctlon '

: "“Total Words _

Competencies: el
(Check observed behavnor)

[C] Self-monitors
[C] 1-to-1 matching
[[] Directionality

At an unknown word, the chlld attempts to use:
(Check observed behavnor)

[[] Meaning or picture cues; or

[[] Sentence structure; and/or

[[] Visual letter/sound identification.

The child self-corrects by attempting to use:
(Check observed behavior.)

D Meaning or picture cues; or

[[] Sentence structure; and/or

[[] Visual letter/sound identification.

| e K -Fluent, phrased reading (4)
5 | _ EIMlxed word-by- word and phrased reading (3)

. I::]Appro ridte expressmn/mtonatlon

i Retellmg
s (Write the score from the rubric in the box. For additional
*““information, see the individual student rubric sheet.)

] Mostly word-by -word readmg )
Clau word—by-word reading (1)

Narrative Informational
[] GisvMain idea [[] Gist/Central purpose
[] Story/element [[] Restatement/elements
[[] Organization [[] Organization
E] Linguistic spillover D Linguistic spillover

Comments:

l: KC MLPP 2001
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Oral Reading Fluency Rubric

4  Fluent, phrased reading
The student reads primarily in larger meaningful phrases with fluent, phrased reading and a few
word-by-word slowdowns for problem-solving. The reader uses expressive interpretation at
places throughout the reading with appropriate attention to punctuation and syntax. Rereading
for problem-solving may be present, but the reading is generally fluent.

3 Mixed word-by-word and phrased reading
The student reads using a mixture of word-by-word reading and fluent, phrased reading with
expressive interpretation. There is evidence of attention to punctuation and syntax, and reading
for problem-solving may be present.

2  Mostly word-by-word reading

The student reads mostly word by: word but uses some two-word phrasing and even a couple of

with some awkward

147
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Oral Reading Record-Individual Score Sheet

Student’s Name Age Date Grade
Information used
Running Record Worksheet SC
Page | Title Level E |SC| MSV [MSV
E — Error SC - Self-Correction M - Meaning S — Syntax V - Visual

Q
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P

( Retelling
Rationale
Retelling is a skill that has lifelong benefits in everyday activities; for example, relating of daily
information, use in our legal system as testimony, and interaction in social activities such as jokes
and gossip. In addition, retelling serves as both an effective instructional and assessment tool in the
language arts area.

When used as an instructional strategy, retelling has been found to improve story comprehension,
sense of story structure, and oral language complexity (Morrow, 1938). Students often may not
inherently understand the parts of visual, oral, or written text and may not be able to construct
elements of text successfully. Therefore, it is important that teachers instruct students in
organizational patterns that support the comprehension of all means of communication.

As an assessment tool, retelling provides information on comprehension, sense of story structure,
and oral language complexity. Retelling assessment allows teachers to have insight into how students
are organizing and processing text. One advantage of retelling over the practice of assessing compre-
hension through questions is that “retelling allows a reader or listener to structure responses
according to personal and individual interpretations of the text” (Morrow, 1998, p. 128).

Definition

Retelling is the process of constructing meaning from the original visual, oral, or written text, and
relaying this meaning to another in the communicator’s own words with the intent of being faithful
to the author’s intended meaning. In student terms, it is telling or writing about a text in her/his own

words.
Operational Terms
Narrative
Gist/Main Idea The essentials or central meaning of a story aside from the details.
PlotMain Idea What the story is about in *“headline” form.
Lesson Learned The lesson learned from the story. This may also be referred to as the
' theme.
Story Elements The story includes main characters, setting, problem, major events,
: resolution, and their connection to one another. .
Organization Story events are told in an appropriate order with a beginning, a

middle, and an end.
Linguistic Spillover Students indicate they are internalizing many features of the original
text by using language, conventions, and/or format from the text.

Informational -
Gist/Central Purpose  Focuses on the big ideas of the selection. The big ideas are combined
to form a central idea statement.
Restatement/Elements
Important Elements  Important or major elements form the central purpose. They elaborate
. or provide examples of the central purpose.
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Supporting Elements Information that describes or explains important elements is identified.
Supporting elements go together to form important elements.

Organization Important and supporting elements are logically presented and connected.
Linguistic Spillover Students indicate they are internalizing many features of the original -
text by using language, conventions, and/or format from the text.
Retelling Modes -
Oral-to-Oral The teacher reads aloud from a text; students retell orally. Where
appropriate, students may be encouraged to draw for the purpose of
. organizing ideas prior to oral retelling.
Oral-to-Written The teacher reads aloud from the text; students retell it in writing.
Written-to-Oral Students read the text and retell it orally.
Written-to-Written Students read the text and retell it in writing.

Text Level/Reading Competency
Independent/Easy: 95-100%
Instructional: 90-94%
Hard/Frustration: 89% or lower

Unguided Retelling Students retell without intervention from teachers, peers, or other listeners
(Glazer & Brown, 1993). This is the format recommended for the
MLPP 2001.

Guided Retelling The teacher intervenes in the form of prompt questions, typically used when

a child experiences difficulty (Glazer & Brown, 1993). Prompts are a means
of instruction and not appropriate in an assessment context.

Guidelines for Selecting Text for Retelling
In selecting materials for assessment purposes, the following information on genre, text difficulty,
delivery mode, text length, and text features should be considered:

1. Genre The selections used for assessment purposes should be of the same genre types that
“have been studied in the classroom.

2. Text Levél/Reading Competency A teacher should take into consideration levels of text
difficulty or reading competency for each child; for example, independent/easy—95% and
above, instructional—90-94%, and hard/frustration—89% and lower.

3. Retelling Modes The Retelling assessment is intended to be used after students have had
some guidance and practice thh retelling as an instructional tool. Therefore, the delivery
mode of the assessment task should be consistent with the instructional format being used
in the classroom; i.e., oral-to-oral, oral-to-written, written-to-oral, or wntten—to-wnuen
The following guidelines will help facilitate the selection based on the delivery mode: -

« Oral-to-Oral Since this delivery mode will be measuring a student’s listening
comprehension, any text level that is age and content appropriate may be used.

+ Oral-to-Written Since this delivery mode will be measuring a student’s listening
comprehension, any text level that is age and content appropriate may be used.

« Written-to-Oral Since the primary focus of the Retelling assessment is to measure
comprehension and not oral reading accuracy, the text should be at a student’s
independent/easy level (95% or higher on an oral reading record).
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o Written-to-Written Since the primary focus of the Retelling assessment is to measure
comprehension and not oral reading accuracy, the text should be at a student’s
independent/easy level (95% or higher on an oral reading record).

4. Length of Text Length of text will depend on student experience with retelling and with
a particular genre. Initial material should be short and well structured so students can learn
the process of retelling and the characteristics of a particular genre. As they develop
proficiency, students can move toward retelling longer and more complex text.

5. Text Features The following factors should also be considered by the teacher and the
district in selecting texts for assessment and instruction:

e  Familiar concepts or concepts that can be scaffolded for the reader;

* Interesting and engaging text both in format and content;

* Text providing opportumtles f%‘f ‘ﬁ' fi&m—solvmg, searching, checking, and confirming
for meaning; P

) lllustratlons and_pi@

m‘#“ e

* Appropriate nur

* Variety of genre, mformaon i
-m& *v i)

A‘-,,@;‘( it o - »
NOTE: The Retelling assessment shou}q%ﬁaa en

level of reading competency. Theg%» .
same retelling mode of the a_. :

may-engag ) ) 5 er group may do a
wrltten to-written retellin%aThe‘détlsmns should be‘@ M het"s observation of each
SR

student S readmg and/or; htmg ablhty Ex nipls

Assessment Procedure '

Retelling for assessment purposes should be conducted without prompts, props, or any referral to
text/story during retelling. Individual predictions based on the title are encouraged, but the text/story
should not be discussed with the child prior to the retelling or after the listening/reading. Students
should retell, whether oral or written, immediately after listening or reading the text. Appropriate
directions based on the delivery mode of the retelling should be selected; for example, oral-to-oral,
oral-to-written, written-to-oral, or written-to-written. After the teacher assesses the student, the score
is recorded on the Student Profile form.
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Directions: Oral-to-Oral (may include drawing)

1. The teacher provides a task process explanation; for example, Here’s what we are going
todo..., Why we are goingtodoit...,and How we are goingtodoiit....

2. The teacher reads the title and asks: What do you think this will be about?
3. The student shares a prediction with the teacher.
4. The teacher reads the passage aloud. Listen to understand the story/information.

5. The teacher rereads the passage. Listen one more time so you can retell to a friend who
has not heard it so your friend can understand it as well as you did.

6. The student engages in retelling.
a friend who has never h

7. The teacher scores e student:s're
on the Student Profi orm(.q‘“

1. The teacher pro
todo..., Wh

7

mé'so you can retell to a friend who
as well as you did.

derstand it
iy

6. The student engages in a written rete ffng Retell the text/story in writing for a friend
who has not heard or read it so your friend can understand it as well as you did.

7. The teacher scores the student’s retelling using the appropriate rubric and records the score
on the Student Profile form.

Directions: Written-to-Oral

1. The teacher provides a task process explanation; for example, Here’s what we are going
todo..., Why we are goingtodoit...,and How we are goingtodoiit....

2. The teacher asks the student to read the title and write a prediction about the story’s
content.

Elilxc MLPP 2001 152 7.10
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3. The teacher provides directions: Read the text as many times as you like to help you
understand the story/information. When you are finished, I will ask you to retell the
story/information as if you are telling it to a friend who has not heard or read the
story so your friend can understand it as well as you did.

4. The student reads the passage.

5. The student engages in an oral retelling. Retell the text/story for a friend who has not
heard it before so your friend can understand it as well as you did.

6. The teacher scores the student’s retelling using the appropriate rubric and records the score
on the Student Profile form.

Directions: Written-to-Written

a.

i

0 ¢ Srmativhiin .
lshed, you will be asked t ,retell.; hé §iory for a friend who has not heard or
read it so your friend canunder tand it as well as you did.

LY o

b. Everyone reads the text silently.
Part 3, Retelling

Retell the text in writing for a friend who has not read the selection so your friend
can understand it as well as you did. Once you start your retelling, you may not
look back at the text.

" 4. The teacher scores the student’s retelling using the appropriate rubric and records the score
on the Student Profile form.

Retelling procedures adapted from: Cambourne, B. & Hazel. (1987). Read & Retell. Portsmouth, NH: Heinemann
B KC MLPP 2001 7.11
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Section VIII

Letter/Sound Identification

Rationale

Having the ability to match letters and sounds helps children develop an understanding of words

and spelling patterns. In establishing instructional priorities in the use of words and conventional
spelling knowledge for each child in the early stages of literacy development, the teacher will use
the Letter/Sound Identification assessment. This assessment identifies what individual children know
specifically about letter/sound identification. Teachers’ observations are crucial and critical
factors to inform their decisions about who%;&%g when to assess.

Definition
Letter/sound identification isfe iz8
sounds for each letter symbo?:“% ¥s

Assessment Guidelines

Materials
The teacher uses the uppes

Procedure

3. Say to the child: I’'m going to show yoirsome letters. Let’s see how many you know. Then,
beginning with the upper case letters, ask the child to name each letter as you point to it. Use
a masking card to cover rows below the row the child is looking at. Move across the lines
from left to right as you or the child points to the letters so the child is asked to identify the
letters in random order. If the child gives you a sound or word, say: You are right. That letter
has that sound, but can you tell me the name of that letter? Repeat with the lower case
letter card saying: Name each letter.

If the child is unsuccessful, remove the masking card. Ask the child to look over the letters and
tell you any s/he may know. Highlight the letters used in her/his name.

4. Use the lower case letter card a second time, and say: Make the sound the letter makes. Use
a masking card to cover rows below the row the child is looking at. Move across the lines
from left to right. Letters on the task sheet have been randomized. '

MLPP 2001 160 "’
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5. If the child experiences difficulty focusing on one letter at a time, use a window card that has a
square shape just big enough to show the letter. Cut out the square in the center of the card to
highlight individual letters.

6. Reassess periodically until the child demonstrates knowledge of both letter names and sounds.
Then observe beginning use of letter names in classroom activities.

7. Mark the answer sheet by putting a check (V) in the “N” column for a correct letter name
response. Check the “S” column for a correct sound response. Record incorrect responses in
the “LR.” column.

If the child tells you a word that begins with the letter, you may record that in the “Word”
column for your own information, but it does not affect the score.

5 acceptable forthat letter (total possible 26).

o, G

10. Record student’s score on@e Student Pro%l

Analysis ’
The teacher analyzes correct an @ 7,

tﬂ:@%ﬁ;

if fmﬁhon regard1

e letters being visually
‘ ~. g,«&an&;w/y?
i :I\nfiﬂ fit that the student has a strategy

for providing answersy or are her/his re: par

»  When the child provides an incorrect letiérare:
indicate that the child is not selecting respori‘es based on knowledge of letter dlfferentlatlon,
rather, the answers are selected from a limited repertoire of frequently used letters.

» The incorrect responses reflect frequently occurring letters in text, such as ¢, s, and m. Does the
child respond using one letter more often than a random error might allow; i.e., m/m, m/n, and

m/u?

1 6 1 8.2
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Student’s Name

Letter/Sound Identification-Individual Score Sheet

v in “N" column for letter name response

v in “S” column for letter sound re

sponse

Record word in “Word” column for word response.
Record the child’s response in “LR.” column for incorrect response.

Date

Grade

Observations

N LR. N} S WORD LR.

; .
F f
K k
P P s
w w e, Eh
V4 z | N
B b % '
H h
o) )
J j
U u
C ;
Y
L I
Q
M
D
N
S
X
I i
E e
G g
R r
\Y v
T t

g

26
Letter Name Letter Sound
Total Score /54 Total Score 126

Clay, M. M. (1993). An Observation Survey of Early Literacy Achievement. Heinemann

Q

ERIC

Aruitoxt provided by Eic:

MLPP 2001

162

Note such things as:

BEST COPY AVAILABLE




O

ERIC

Aruitoxt provided by Eic:

MLPP 2001

Letter/Sound Identification

163

W Z

8.4



85

P

BEST COPY AVAILABLE

164

Letter/Sound Identification

MLPP 2001

Aruitoxt provided by Eic:

E\.



E

EK C

Section IX

Sight Word/Decodable Word List

Rationale

Once children are able to use several sources of information effectively while reading, they will be
on the way to becoming more fluent. Knowledge of sight words and efficiency in word recognition
help children develop their understanding of increasingly complex pieces of written language. It
helps them develop speed and accuracy. To establish instructional priorities for each child in the
early stages of literacy development, the Sight \g@rd/Decodable Word List assessment will be ad-
ministered. This assessment helps teachers ufid nd what an 1nd1v1dua1 child knows spec1ﬁcally

Word recognition has two equalt s Tarst; a'y
vocabulary (words recognized automa ;: sargade must have mukt;l
bl n ences) to 1den i :

L.

3. Place a check (\/) in the column next to the word if the child correctly identifies the word.
Record incorrect responses (mispronunciations/substitutions) next to the word on the child’s
Individual Score Sheet.

4. Total the number of correct responses in each completed column.

5. On the child’s Individual Score Sheet, identify and record the score of the highest list where the
student received a minimum of 13.

6. Record the student’s score on the Student Profile form.

MLPP 2001 165 9.1
BEST COPY AVAILABLE



ERIC

Aruitoxt provided by Eic:

Analysis

The teacher analyzes incorrect responses, mispronunciations, and substitutions to determine the
child’s strengths and areas for instruction; for example, reversals, word families, chunking, recogni-
tion of decodable words, and words which are highly abstract or concrete. Another area to consider
is the relationship of the child’s performance on this assessment and her/his writing and oral reading
performance.

Teachers will gain useful information regarding the student’s performance as they reflect on answers

to the following questions:

 Is the student able to respond to the word list with a pace that indicates an automatic recognition
of the word?

e Are there patterns of response in the errors; i.e., did the error match the given word in the
beginning, middle, and/or ending letters?

Qv i, ’i
e

MLPP 2001 : 9.2



TIIVIIVAY AdOD LsAg
201 297

UAWIANYOY Suipeay Apeqy
J0 swaaoiduw] 94) 10§ 12)ua)) "SPPO 3y} JBAq 1BY) Sjooyds SulApnis 10§ KIaneq Juawssasse A48 VHFID YL (L661) 'd 'd ‘uosiedd %@ ‘d ‘Zumaq “d ‘1014, ‘woij pardepy

*§]9A3} douewopad pue a3pajmouy
Jo 98ueu e ssassod oym sjuapnis 03 uondnIsul sapiaoad apesd oyroads Aue e Jaydea) ¥ -uoneusysap [9aa-apead e yum paudife ApysSu jou st jey) adels [euawdoraasp
B ulyim 9q Aew juapmis e ‘sSuipeay apesd ayy1oads Jopun pajuasald ale SISI] 3yl d[IYM JBY) JIQUIdWL 0] $19YIE) a8rinooua o1 ase 28ed suj Jo doy oy Je safoId unjoo(Isiul Ay,

[BjoL 8oL, 18joL, [8jof,
$ISUDS dop peq
sdurejs uni dew
SME[d pa dois
paLom auioy uewl
[oom 81q pres
parowal Yoo[ ue
PopMmOId 198 e
uoI| oym 1’YM
J18ew ew pey
Bunyeads p[noo j0U
yonns 9958 I
ysno1 wiy wolj
JewId sey 1®
Joead pnom sIy
Mmo[q asay} Koy
uoneu awos sem
dosys mnoqe ey}
Ieam moy noA
SumyiAue op 0}
9jordwod a1y pue

Y], Ipein OM], dpein) uQ Ipean) RELIIAR JOWLJ-31g
< uen|4 — buidojanag [ ————— juebiewy B
ape1n aeq JureN Sjuapnis

133YS 3100G [ENPIAIPUL-ISIT PIOA A[GEPOI/PIOM YBIS

93

MLPP 2001

Aruitoxt provided by Eic:

E\.



o Pre-Primer
E l C MLPP 2001

and

to

Sight Word/Decodable Word List

169

not

had

94



Sight Word/Decodable Word Li

could

there

SEC

N

9.5

Primer
MC MLPP 2001

Aruitoxt provided by Eic:

E



O

ERIC

Aruitoxt provided by Eic:

Grade One
MLPP 2001

Sight Word/Decodable Word List

each

come

because
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G
e
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Sight Word/Decodable Word List

still insects
food , trade
room clock

weather promise
friend clue
sent ~ hatch
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complete speaking
anything magic
wear lion

rough | stamps

struck senses

173

9.8



Q

ERIC

Aruitoxt provided by Eic:

Section X

Known Words

Rationale

This assessment helps teachers identify specifically what individual children understand about
known words in order to establish instructional priorities for each child in the early stages of
literacy development. :

TR 5&’

ga i }m@wnmg at the emergent stage. Little mforma—
e approxunatcly:ﬁ‘t) different words within the
al factors to inform their

e f‘fﬁ
Y ﬁn’g This is part of

3

fiird ‘ o) H51e written words.
Assessment Guldelmes ‘-

Materials
The teacher provides each chﬁdw

Procedure
1. Children may be

e Individually or in a small group. Mgi
environment or from each other.

» In alarge group. Take students to a gym, cafeteria, or hallway to provide adequate space
and little environmental print.

nito; g}udents closely to prevent copying from the

2. Say to the child: Let’s see how many words you can write.

NOTE: If the child stops writing and has not reached the time limit, the teacher may prompt the
child using as many or all of the suggested prompts as necessary.

BEST COPY AVAILABLE

Clay, M. M. (1993). An Observation Survey of Early Literacy Achievement, Heinemann
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Prompts
e Write your name,
o Write the names of people in your family.
e Write the names of some numbers.
e  Write the names of some animals.
¢ Write the names of some colors.

e Are there any other words you can write?

o Are there any other small words 3@?

no, and my? 4»3%?‘ ~
3. Continue until the cmldﬁ@%"éﬁgé%a e d
: inu ,
2 %

4. Score one point for each wérd spelled corgectly;
. %%?{ e A

5.

Analysis s
The teacher analyzes the é
understandmg of categone%.ﬁ“:‘

Teachers will gain usef\ﬂﬁ'%*nformation regard%ng

to the following questions:

* Are the student’s incorrect words hlgh-fr‘"’ ”y words in text?

e Did the child demonstrate the ability to use analogies?

e What letter chunks are reoccurring in the words that are known?

 Are the known words predominantly phonetically regular words that demonstrate a use of
letter-by-letter blending?

 Are the known words predominantly phonetically irregular words that require recognition by
sight as whole words?

e Were inflectional endings used to extend the child’s list of known words; i.e., look, looked,
looking, and looks?

 Did the child use strategies to support her/his selection of words; i.e., color words, action words,
and clothing?

J 10.2

E ‘[‘C MLPP 2001 17
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Section XI

Hearing and Recording Sounds

Rationale

This assessment helps teachers understand specifically what individual children know about hearing
and recording sounds in words in order to establish instructional priorities for each child in the early
stages of literacy development.

Assessing the child’s recording of a dictated sentence can determine if the child hears individual
sounds buried within words and represew &@5 0

observations are crucial and critlegt;;/ a:ﬁf@;sm their decisions about whom and when
to assess.

‘/’ \g‘g s J*R
\lf‘g{@‘

§ % f@k

Definition ‘é;%
Hearing and recording sounds in words are behavio :

ﬁ-'?&; 5

Assessment Guidelines

Materials
The directions and scoringgt
Sounds assessment are needed The te?ge
ch01ce of paper should reflect the;ds

1.

Sl .\,

or in small groups. "Select the most appi' yridfe “fov, at.
2. Preview the instructions for the Hearing and Recording Sounds assessment.

3. Selected stories have equal value for assessing sounds. Issues of tense, person, and phonetic
features have been considered.

4. Assess the student’s ability to record sounds.
5. Any of the three stories may be used for repeated assessment.

6. Score one point on the student’s paper for each correct response as shown in the directions for
administering.

BEST COPY AVAILABLE
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7. Record any other observations, such as close approximations, significant comments made by
the child, and how the child responds to print.

NOTE: The teacher should not score the child’s writing and letter formation.

Analysis

Analysis of the student’s performance on this assessment is useful for instruction when considered
in relationship to the Phonological Awareness assessment, the isolation of sounds, and the symbolic
representation in a writing sample.

Teachers will gain useful information regarding the student’s performance as they reflect on answers

to the following questions:

e What is the child’s speed of letter formation?

» How does the speed of response correlate to, %tgq results on letter/sound identification?

» Is the child beginning to use visual gtte”"f_ » ‘*}consonant/vowel/consonant pattern or
consonant/vowel/consonant/gleu&? \ ;

BEST COPY AVAILABLE
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Directions for Administering
Hearing and Recording Sounds in Words

Prompt

I am going to read you a story. When I have read it through once, I will read it again very

slowly so you can write the words of the story. (Read through the sentences at normal speed.)
Some of these words you may not know. Say them slowly, and think how you would write

them.

Dictate the sentences slowly, word by word. If the child has difficulty, say: You say it slowly. How

would you start to write it? What can you hedr? YVhat else do you hear? If the child cannot
Gty

complete the word, say: We’ll leave

1. I see is
1 23 20 21
play
22 23 24

Scoring: Total Points 36

2.1 am > to school
1 2 3 14 15 16 17
on a bus. I will have
18 19 20 25 26 27 28 29 30 31 32 33
fun!

34 35 36
Scoring: Total Points 36 BEST COPY AVAILABLE
178
MLPP 2001 11.3



4 5 6 7 8 9 01112 131415 16 17 18 19

20 21 22 2324 25 2627 28 29 3031 32 33 34 35 36

get me a little fuzzy dog

Scoring: Total Points 36

i 3{‘*‘9 ﬁl"""ﬁz ' ot
ich, Qi;n%honeme) the, chxl&
only the numbered letters Extragé

ExtragfeHers ade gny theachlld do not ;ﬁﬁ ffes
involves sound analysis, acgejit 4 g 1s mter@i&Wthh represent theg. ?;I,fn@ (
the following kinds of substi 1§ Hing A8 inc Eotres ;,

on the Student Profile for?

ce se

see  see

scool skKol

school school

hiz git litl fuzy fuze
his get little fuzzy fuzzy

NOTE: The teacher should be sensitive to the individual child’s dialect.

BEST COPY AVATLABLE
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Section XII
Instructional Resources

(to be mailed at a later date)
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